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Dear Vocational Teachers:

This Teacher's Handbook was developed ky the Department of Vocational Education,
Colorado State University as a result of the Teachers' Workshops held throughout
the State and funded by the State Board for Community Colleges and Occupational

Education.

The Handbook will assist you in three discrete areas.
1. Identifying the disadvantaged and handicapped student.
2. Identifying the needs of the disadvantaged and handicapped student.

3. Providing for the needs of the disadvantaged and handicapped student.

It i$ becoming more evident each year that while attempting to meet the educa-
tional needs of our students, Vocational Education is playing a most important
role. It is a challenge to all teachers to better understand and to program
for the needs of disadvantaged and handicapped students.

If assistance from the State Board for Community Colleges and Occupational
Education is needed, please contact Mr, Paul E. May, Supervisor, Special
Programs, telephone number 892-3192.

Additional assistance may be obtained from teacher educators located at Colorado
State University and the University of Northern Colorado.

At Colorado State University, contact Mrs. Patricia Rocco and Mr. Ralph Hunter,
telephone number 491-5884. At the University of Northern Colorado, contact
Mr. LeRoy Nick, telephone number 351-2147.

We take this opportunity to thank all teachers for attending and participating

in the workshops and we hope, as a result of the workshops and of this Handbook,
you can find better ways of meeting the needs of the disadvantaged and handicapped
students in your school district.

Sincerely,

“ . o4
L'fétivé;;:%%//f%azgiLf——a
ctor

William D. Woolf, Di
Occu; ational Education
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Colorado State University
Department of Vocational Education Fort Collins. Colorado
80523

Dear Educator:

This handbook is one product of the continuing effort on the part

of the Vocational Education Department at Colorado State University
to provide assistance to vocational teachers of students who are not
succeeding .because of certain disadvantages and handicaps.

Over the past two years the Department has been providing opportunities
for prospective teachers to gain school and community experiences with
disadvantaged and handicapped youth prior to teaching. This experience
was enthusiastically “welcomed by the prospective teachers. ‘

At the in-service level, a course entitled "Teaching Students With
Special Needs' has been of fered on and off campus.

Also, upon request, numerous short workshops have been conducted throughout
Colorado by Ms. Patricia Rocco and Mr. Ralph Hunter, teacher trainers.

It is hoped that it will be possible for the Department of Vocational
Education, in cooperation with the State Board for Community Colleges
and Occupational Education, to continue to provide these services in
the future.

R coel e

B. Harold Anderson, Ph.D. and Head
Department of Vocationa! Education




Let us ask what we want for our children.

Then let us ask not less for all children.

"Preamble,' Report to the
President: White House
Conference on Children,

1970.
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INTRODUCT1ON

We live in a time of change. Education plays an important role in this
changing world as we seek new and better ways to prepare students to take their
places in society. It is particularly challenging for the vocational educator
who is trying to help the disadvantaged or handicapped student to prepare for
self-sufficiency.

Every school has 'them." We all know who ''they" are. We are talking
about the multitude of children who have never found success in education.

They are the students who, for many different reasons, consistently fail to

meet the demands of the assigned curriculum. They have unique learning charac-
teristics which require equally unique curriculum designs and teaching methods.
They need teachers who are comitted to teaching individuals. This is partic-
ularly vital since the movement toward mainstream education strives to
accomodate as many children as possible, regardless of uniqueness or handicapping
condition.

Today, programs for the student with special needs command more interest
in vocational education than ever before. The federal government has recognized
the problem by enacting legislation which gives high priority to students who
have academic, socioeconomic, cultural, or other handicaps which prevent them
from succeeding in regular vocational programs. The state government also has
realized the urgency in serving special needs students.

it is our responsibility as educators to see that certain of our students'
needs are met. Their needs are real. These people have found little relevance
in classes dealing with the past or future. Turned off or rejected by the
éducational system early in their lives, they missed the training that their
classmates acquired in language skills, computational skills, and the development
of positive attitudes toward themselves. Characteristically, they do poorly on
tests, have short attention spans, and poor attendance records. They are
conditioned to accept failure.

Schools can reach these students. We, as teachers, must view each youngster
as an individual and find ways to help each student. This is a task which is not
likely to be accomplished through traditional means.
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A recent nationwide conference identified three key elements in teaching
students with special needs: (1) All teachers of special needs students must
be more concerned about people and less about programs, (2) Teachers must
develop and conduct activities consistent with students' value systems, and
(3) Teachers should be free of the bonds of tradition.

If the needs of students are to be met, and if they are to become productive
members of society, then priorities must shift from content-centered programs to
student-centered programs. Emphasis must be placed on the students' strengths,
interests, and aptitudes, and programming should be designed to meet the students'
needs, not the needs of the school or system. Individualization is essential.

Teachers must be flexible and accepting of students and must conduct
activities which are relevant to students and consistent with their value systems.\

Educators must eliminate the foreign, hostile environment that school has become

for many students.

In a speech presented to vocational educators in Durango, Colorado,
Dr. Gil Carbajal, of the Poudre R-1 school district, made the following state-
ment:

We look at these students as very different, inferior, dumb,
not interested. We ignore them, we leave them out, we push
them out, we mark them and identify them as dropouts. We
make them just that . . . because their hair is long, they
smoke, they dress differently, they are minority group
members, and they resist some of our out-dated and tradi-
tional rules and values.

Many students view school as a dreaded experience. Their histories in
educational institutions communicate the theme of failure, with all of jts
negative implications. Feelings of dignity and self-worth are absent. It is
our responsibility as educators to work with each student to help him succeed
to his fullest capacity and to help him achieve a feeling of personal satis-
faction and fulfillment. .

The following article illustrates the experience which many students

endure to some degree.
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CIFHER IN THE SNOW

by
Jean E. Mlzer

It started with tragedy on a biting cold February morning, ! was driving behind the
Milford Corners Bus as | did most snowy mornings on my way to school.- It veered and stopped
short at the hotel, which it had no business doing, and | was annoyed as | had to come to an
unexpectea stop. A boy lurched out of the bus, reeled, stumbled, and collapsed on the snow-
bank at the curb. The bus driver and | reached him at the same moment. His thin, hotlow
face was white, even against the snow.

‘He's dead." the driver whispered.

It didn't register for a minute, 1| glanced quickly at the scared young faces staring
down at us from the school bus. ™A doctor! Quick! ['I1 phone from the hotel ...."

‘Mo use. I tell you he's dead." The driver Jooked down at the boy's still form. "He
never even sald he felt bad " he muttered, "just tapped me on the shoulder and sald, real
quiet. 'I'm sorry. | have to get off at the hotel.' That's all. Polite and apologlizing
1ike."

At school, the glggling, shuffling morning nolse quieted as the news went down the halls.
| passed a huddle of glrls. 'Who was 1t? Who dropped dead on the way to school? | heard
one of them half-whisper.

"Don't know his name: some kid from Milford Corners.! was the reply.

it was like that in the faculty room and the principal's office. "1'd appreciate your
#0ling out to tell the parents.' the principai told me. ''They haven't a phone, and anyway,
somebody from school should go there in person. I1'l11 cover your classes."

*Why me?' 1 asked. 'Wouldn't it be better If you did j¢?"

"1 didn't know the boy." the principal admitted Jevelly. "And in last year's sophomore
personalities colum 1 note that you were listed as his favorite teacher."

I drove through the snow and cold down the bad canyon road to the Evans place and
thought about the boy, Cl11ff Evans. HIs favorite teacher! 1 thought. He hasn't spoken
two words to me In two years! | could see him In my mind's eye all right, sitting back
there In the last seat In my afterncon 1iterature class. He came In the room by himself
and left by himself. "Cliff Evans," | ruttered to myself, "a boy who never talked.' |
thought a minute. "A boy who never smiled. | never saw him smile once.”

The big ranch kitchen was clean and warm. | blurted out my news somehow. Mrs. Evans
reached blindly toward a chair. 'He never sald anything about bein' aflin'."

His step-father snorted. '"Hs ain't sald nothin' about anything since | moved in here."
Mrs. Evans pushed a pan to the back of the stove and began to untle her apron. *“Now
hold on,'" her husband snapped. '!| got iv have breakfast before | go to town. Nothin' we can

do now anyway. If Cliff hadn't been so dumb, he'd have told us he didn't feel good."

After school | sat in the office and stared bleakly at the records spread out before me
1 was to close the file and write the obituary for the school paper. The almost bare sheets
mocked the effort. ClIff Evans, white, never legally adopted by step-father, five young half-
brothers and sisters. These meager strands of Information and the list of D grades were all
the records had %o ofer. -

Cliff Evans had silently come In the school door in the mornings znd gone out the schoo!
door In the evenings, and that was all. He had never belonged to a club. He had never played
on a tean. He had never held an office. As far as | could tell he had never done one hapoy,
nolsy kid thing. He had never been anybody at all.

How do you go about making a boy into a zero? The grade school records showed me. The
first and second grade teachers' annotatlons read “sweet, shy child", "timid but sager."
Then the third grade ncte had opened the attack. Some teacher had uritten In a good, firm
hand, "CI1ff won't talk. Uncooperative. Slow learner." The other acadenic sheep had fol-
lowed with "dull," “slow-witted," "low I1.Q,* They became correct. The boy's 1.Q. score
In the ninth grade was listed at 83. DBut his 1.Q. In the third grade had been 106. The
score didn't go under 100 until the seventh grade. Even shy, timid, sweet children have
resillence. It takes time to break then.

I stomped to the typewrlter and wrote a savage report polnting out what education had
done to Cliff Evans, | slapped a copy on the principal's desk and another in the sad. dog
eared file. | banged the typewriter and slammed the flle and crashed the door shut, but §
didn't feel much better. A Iittle boy kept waiklag after me, a Jittle boy with a peaked,
pale face: a skinny body In faded jeans: and big eyes that had looked and searched for a
long time and then had become velled.

I could guess how many times he'd been chosen last to play sides in a game, how many
whispered child conversations had exciuded hin, how m=ny times he hadn't been asked. | could
see and hear the faces and voices that sald over and overs 'You're dumb. You're a nothing,
Cliff Evans.'

A child is a believing creature. CIiff undoubtedly believed them. Suddenly It seemed
clear to me. When finally there was nothing left at all for Cliff Evans, he coltapsed on a
snowbank and went away. The doctor might Ilst "heart failure® as the cause of death, but that
wouldn't change my mind.

We couldn't find ten students in the school ~ho had known CHIff well enough to attend
the funeral as his friends. 30 the stucentbody offlcers and 3 cormittee from the junior class
went as a group to the church, acing priitely sad. | gttended the services kith them. 4nd sat
througn it with a lump of cola Lead in my chest tind a big resolve growing through me,

I've never forgotzen C1iff £vans ner that resnive. He has been my challenqe year after
year, class after class. 1 look up and down the rows carefuily each September at the un-
familiar faces. | look for veiled eyes or “ndies scrounged into a seat in an alien world.
“Look, kids," I say silently, "I may not di anything else for you this ear, but not orec of
you is going tu come out of here a nobody. 1 11 wark or fignt tc the bitter end doing hartte
with soclety and the school board, but | won't have one of you coming out of here thinking
himself Into a zero."

Most of the tiwe==not slways, but most of the time-~1°ve succeeded.

Jean E. Mizer, "Cipher in the Snow,'* NEA Journal,
November 1964, 53, 8, 1v,

The Natlonal Educatlonal Assoclation retains literary
proserty rights on copyriqhted arzicies. Reprints
for educational distritution, wniess specifically

noted otherwise, i< permissable.




We are concerned with the thousands of students who leave school each year
feeling that they are zeroes, nobodies . . . ciphers.

This handbook was developed to help these youngsters by helping you, as a
teacher, to understand and to identify them, to determine their needs, and to

plan the best course of action to provide them with the means to lead satisfying
and fulfilling lives.

Patricia Rocco
Myra Altfest




Outline of Handbook

This handbook covers seven basic areas concerning the teaching of students

with special needs.

Chapter | involves the tdentification process, including common observable
characteristics of disadvantaged and handicapped students. Proper identification

facilitates program planning and provides justification for additional services

or funds.

Chapter Il deals with assessing the needs of the individual students who
are identified. Assessment is an ongoing process involving the student in the

evaluation of his progress, adjustments and changing needs at school.

Chapter Il describes common learning styles of the target group and

teaching methods which best suit those learning styles and characteristics.

Chapter IV is a sample listing of instructional materials which are

particularly appropriate for use with special needs students.

Chapter V concerns Individual Prescriptive Education, one solution that

nas proven successful in schools for meeting students' needs.

Chapter VI charts Zocal resources and agencies and the primary services
which they provide.

Chapter Vi1 plans for the evaluation of the student's progress based on
objectives established at the onset of the program.

A bibliography of professional references is included to aid the educator
in further exploring the subject of this handbook.

The appendices contain forms which may be used by teachers as guides for
facilitating program implementation. They are intended as resource materials
which teachers might choose to utilize or to adapt to meet the needs of thejr

particular student group and teaching situation.
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disadvantage or a handicap, we must first identify those students. The fol-

lowing chart illustrates the categories of disadvantages and handicaps as

In order to serve the
students in our classes who are not succeeding because of the effects of a

described in this chapter, based on state and federal guidelines.

I't has been estimated that 50% of the students in vocational programs in
Colorado are disadvantaged and 3% are handicapped.]

STUDENTS WITH SPECIAL NEEDS

I

[

(:E I SADVANTAGE D)

!

|

ACADEMICALLY DISADVANTAGED

Language deficiency
Reading/Writing deficiency
Computational deficiency
General Ed. deficiency

(:? ANDICAPPED ’

il

MENTALLY RETARDED

Educable
Trainable

l

SOCIOECONOMICALLY
O1SADVANTAGED

Hostile/Deflant attitude
Passjve/Apathetic attitude

LEARNING DISABLED

Visual
Audi tory
Motor

SERIOUSLY
EMOTTONALLY
DISTURBED

l

ECONOMICALLY DISADVANTAGED
Needs economic assistance

ORTHOPED I CALLY
HAND ! CAPPED

I

VISUALLY HANDICAPPED

Partially sighted

OTHER REMEDIABLE EFFECTS

Blind
l

IDENTIFICATION OF
DISADVANTAGED/HANDICAPPED STUDENTS

HEARING IMPAIRED
Hard of hearing

Deaf
[

|__sPEEcH 1MpAIRED |
[

OTHER HEALTH
{MPAIRED

l

| MuLTI-HanDIcAPPED |

¥

l




Academicaily
Disadvantaged

Foderal
vegeription

Identification and Common Characteristics of Disadvantaged Persons

Disadvantaged students may be identified through observation,
inquiry, and examination of previous school records and test scores.
Interviewing the student, analyzing the student's vocational
interests, personal adjustment, and character traits, are also
significant in the identification process.

According to Federal guidelines,2 a disadvantaged person is
one who has an academic, secioeconomic, or other disadvantage,
and the effects of the disadvantage prevent the person from
succeeding in a regular vocational program. Therefore, this
person needs assistance in some form in order to benefit from
the vocational program. Alternatives to this assistance are
alienation, unemployment, and a tremendous burden to society.

Disadvantaged students can be classified in one or more of
the followii:) categories. The categories have been selected for
ease of identification, and common characteristics of persons in
each category are listed. A suggested "ldentification Sheet for
Disadvantaged Students'' can be found in this manual (Appendix A).
It is designed for teacher use for easy identification of students
in a particular class based on these categories. The organization
of the identification sheet is consistent with the organization of

this section.

A. Academically Disadvantaged

These individuals are not succeed?ng in a regular vocational
education program because of at least one educational deficiency.

Examples of the most common deficiencies are:

1. Language (speaking/comprehension) deficiency

Individuals in this group experience sufficient djf-
ficulty with verbal communication so that theijr apparent
capacity to learn is significantly reduced. A person in
this category may have one or more of the following

characteristics

Poor speech and/or limited formal English vocabulary.
Inability to use the formal language effectively in school.
Serious language difficulties in any language.




Common
Observable
Characteristics

Common
Observable
Characteristics

Common
Observable
Characteristics

- Has difficulty making transition from native language
to English if English is a second language.

- Avoids speaking and spontaneous conversation.

. Answers questions with single words or phrases.

. Cannot follow a series of instructions (teacher must say
one thing at a time). .

- Does not understand definitions of lesson vocabulary.

- !s unable to properly construct a sentence.

- Has difficulty with pronunciation of words used in
classroom.

2. Reading and/or writing deficiency

Individuals in this group experience sufficient difficulty
with reading and writing that their capacity to learn is re-
duced significantly. A person in this category may have one
or more of the following characteristics:

Poor reading ability and limited formal vocabulary.
Inability to write or communicate in writing.

. Has insufficient vocabulary to accomplish lessons.
- Reads so slowly that the student is behind others in
assignments,
Is unable to relate written words to application of task.
. Is unable to comprehend meaning of written lesson.
- Cannot express thoughts in writing.

3. Computational defiéienﬁy

These individuals have an educational background in
mathematics which is not adequate to perform at the level
required by the vocational education program. A person
in this category may have one or more of the following
characteristics:

Serious difficulties in comprehending computational concepts.
Insufficient computational skill to compete effectively with
peers.

Is unable to perform simple mathematics.
- Can memorize but not apply mathematical concepts.
. Has poor recognition of mathematical symbols.
- Does not relate mathematical formulas to classroom
problems in vocational programs.

4. General educational deficiency

Individuals in this group have educational deficiencies

which are principally responsible for their inability to




succeed. A person in this category may have one or more

of the following characteristics:

Low achievement scores.

Poor attendance records.

School dropout.

Potential school dropout.

Unaware of educational procedures and/or opportunities.
Lacks parental support and guidance.

. Does not understand what is expected in school.

Cmeon b1 . Does not like school.
ghiervi e " . Has low motivation to achieve in school.

racverisvics . Does not find positive rewards in school.
Soeto- B. Socioeconomically Disadvantaged (nonacademic effect)
eqonomically These individuals, because of their background or experience,
Disadvantaged . .

have developed attitudes which severely limit their ability to per-

Federal

Deseription form successfully in a vocational education program.

5. Hostile or defiant attitude

Individuals in this group exhibit excessively agressive,
anti~social, or disruptive behavior. A person in this
category may have one or more of the following characteristics:

Higher incidence of involvement with the criminal justice
system.

Persistence in trying to dominate the scene.

Withdrawal from normal social interaction.

Unrestrained behavior.

. Tells bizarre tales.

. Seeks out and sets up failure experiences.
. Fights and argues with peers.

. Cannot make and keep friends.

Common . Rejects acceptance.
Observable . Rebels against authority--defies rules.
Characteristics . Acts suspicious of teacher's motives.

. Does not do any long-range planning.

. Exhibits behaviors with little thought of social
appropriateness.

. Associates with anti-social ''gangs."

. Disrupts school activities.

6. Passive or apathetic attitude

Individuals in this group exhibit unusual lack of

participation in, and response to, the learning situation.

4




A person in this category may have one or more of the
following characteristics:

No interest in learning or in school work.

Negative attitude toward learning.

Discouraged in schoo! work.

Poor attendance records.

Lack of personal motivation--indifference.

Potential school dropout.

Very poor or negative self-image.

Overly sensitive to constructive criticism.

Lack of experience with successful work examples of own
ethnic group.

Underachievement.

Other identified disadvantages, such as i1l health, poor
nutrition, broken home, out-of-wedlock pregnancies, or
family underemployment.

- Is frequently absent from school! and home.
- Becomes discouraged in simple tasks.

Common - Hesitates to participate in competitive activities.
Observable - Interacts very little with peers.
Characteristics - Rejects direction from teacher.

. Does little to find solutions to problems.
. Accepts a passive role in class--rarely volunteers.
- Leaves rather than face problems.

C. Economically Disadvantaged

Individuals in this group are not succeeding in a regular
vocational education program for one or more economic reasons.
The effects tend to be clear to a vocational educator, and the
countermeasure may require joint efforts with welfare and similar
personnel. Persons in this category may have one or more of the
following characteristics:

7. Needs economic assistance to succeed

+ Is unable to concentrate because primary needs may not
be met due to a lack of money.

Conmon . Is absent because of lack of money to buy clothing or
Observable ) appropriate uniform for a particular activity in
Characters.:tics school.

- Appears to be unkempt and unclean.
- Appears to lack proper nutrition.

-~
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Other D. Other Remediable Effects
‘ Remediable . " " )
~ Effects This is a '"catch all" category and should be restricted

Federal to special situations. One effect that might fall into this

Description category is:

8. Lacks proficiency in manual dexterity required for
success in the vocational studies area.

. Has difficulty in coordination.

gg’;”;’ﬁgable . Has difficulty in manipulation of small objects, tools.
Characterigtics . CazggsseaSi‘Y perform placing and turning movements with
ol 6




Identification and Common Characteristics of Handicapped Persons

A handicapped person is one who has a mental or phystiecal
handicab which prevents the individual from succeeding in a
regular vocational program designed for a person without such a
handicap. Therefore, this person needs assistance, in some form,
in order to maximize the 1ikelihood of successful completion of
a vocational program.

Handicapped students have, for the most part, been
identified by the time they enter a vocational program. This
identification and classification must be made by a trained
professional person.

Categories of handicaps will be described in the following
pages. These are included so that the teacher can gain a
clearer understanding of the problems facing the handicapped.

A “'"Referral Sheet for Handicapped Students' is provided in
this handbook, (Appendix A). This form may be prepared for
use with a diagnostic team, a group organized for the purpose
of assessing the student's needs and formulating a method for
meeting those needs, or for the teacher's personal use.

The categories of handifaps are defined. Each is
followed by common observable characteristics which students
with that handicap may manifest in the classroom.3 Some of
the characteristics are common among handicapped individuals

in several different categories and may be repeated.

Mentally 1. Mentally Retarded
Retarded

Individuals are considered to be mentally retarded when their
rate of intellectual development is significantly less than the
normal rate and their potential for academic achievement is esti-
mated to be markedly less than that expected of persons with a
normal rate of intellectual development .

Inclusion in these categories requires professional diagnosis
Federal in which conditions such as hearing loss, visual handicaps, emo-
Deseription tional handicaps, learning disabilities, language handicaps, social

and cultural deprivation are ruled out as the primary cause of lack

of ability to succeed.




a. Educable retarded

individuals in this group have a rate of intellectual
development which is approximately 45 to 75 percent of
normal. They can be expected to achieve maximally at the
sixth grade level in academic work. However, they can be
educated and trained to succeed in the world of work, con-
tribute to society, and attain self-respect in positions
which formerly may have been considered beyond their capa-
bilities.

b. Trainable retarded

Individuals in this group have a rate of intellectual
development approximately 25 to 50 percent of normal and
respond more slowly to education and training than do the
Educable retarded. Many can be trained for jobs which
require single skills and which provide adequate super-

vision.

A mentally retarded person may exhibit one or more of
the following characteristics:

. Exhibits immature or impulsive behavior.

- Behavior seems inconsistent with chronological age.

. Has short attention span--does not complete tasks.

. Is easily distracted--always looks around the room.

. Has poor motor ability--trips over things, walks awkwardly.

. Has short memory retention--forgets previous learnings.

. Has poor language development--uses short, unfinished
sentences,

2. Learning disabled

Individuals with this handicap exhibit a disorder in one or
more basic psychoiogical processes involved in understanding or
using spoken or written language. These processes may be mani-
fested in disorders of listening, thinking, talking, reading,
writing, spelling, or simple computing. The term includes
conditions which have been referred to as perceptual handicaps,

krain injury, minimal brain dysfunction, dyslexia, developmental




aphasia, etc. This category does not include learning problems
which are primarily because of visual, hearing, or motor handicaps,
mental retardation, emotional disturbances, or environmental dis~
advantagés.k

Learning disability, as defined here, implies freedom from
gross impairment of basic sensory organs. Gross impairment, for
example, would be categorized under (5) visually handicapped--
partially sighted or blind; and (6) hearing impaired--hard of
hearing or deaf. These categories will be discussed later in
this chapter.

Examples of some common learning disabilities and observable

5

behavioral characteristics of individuals in each category follow.

a. Visual disability

h The visual channel is one of the major passages for
receiving information. It has been estimated that eighty
percent of all learning takes place through the eyes.
Therefore, visual disabilities (problems in detecting,
perceiving, understanding, and retaining visual information)
may be strong contributors to learning problems. Often,
students with visual problems had the same difficulties as
young children and were not fitted with glasses at that age.

Some observable characteristics which a student with a
visual disability may exhibit are:

. Looks up often when copying from a distance.
. Avoids close desk work.
. Holds book too close; bends over paper when writing.

Common . Cannot follow written direction but can follow verbal
Observable instructions.
Characterisgtics . Exhibits limited attention span for visual tasks.

. Frequently forgets things seen.

. Is unable to evaluate visual phenomena.

. Seems easily distracted by surrounding activities.

. Contorts face; blinks and squints excessively.

. Tilts head, thrusts head forward.

. Rubs eyes frequently.

. Complains of headaches, dizziness, fatigue.

. Moves eyes excessively and inappropriately.

. Has difficulty following a moving object smoothly with

eyes.
. Repeats.(omits) words when reading, confuses words that
look alike.

. Is cluﬁsy--bangs into things.
. Confuses foreground and background.

M.
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b. Auditory disability

The auditory modality is an important sensory channel
which greatly influences school success. The ability to
detect, perceive, understand, and retain a great deal of
auditory information is required for normal development
and for progress in school. Disabilities in that process,
therefore, will contribute strongly to learning problems.
In many cases, children who grow up Geing poor readers
haven't learned phonetic principles. The reason may be
that they were exposed to phonics techniques in grades
1-3 when their learning disability was probably the most
severe.

Some observable characteristics which a student with an

auditory disability may exhibit are:

. Gives inappropriate or wrong answers to simple questions.,

. Understands better at a one-to-one level rather than at
usual classroom distances.

. Cannot follow oral directions (frequently asks for in-
structions to be repeated).

. Talks too loudly or too softly.

Common . Is easily distracted by noise; may respond to every noise.
Observable . Cannot distinguish between background noise and teaching
sounds.

Characteristics -
. Is hyperactive--greater motor activity than other students.

. Cannot localize the direction of a sound (may look around
room randomly for the source of a sound).

. Cannot distinguish between similar sounding words
(e.g. map-nap, pin-pen).

. Seems ''too attentive' when verbal instructions are given.
Strains to ''see'' what is being said.

. Cannot remember what has been discussed in class.

c. Motor disability

The psycho-motor domain refers to the student's aware-
ness and knowledge of self in the following areas: movements;
relationship to environment; how environmental information is
received, analyzed, and integrated; and how responses are
controlled and evaluated. A lack of development in any of

these areas might interfere with a student's achievement in
sehool.6
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Some observable characteristics which a student with a
motor disability may exhibit are:

. Has problems in drawing and writing.

. Dislikes physical education classes.

. Has unusual pencil grasp.

. Is slow to finish written work.

. Writes very heavily, very small, or very large.
. Has illegible handwriting--tremor.

Common
Observable . Has difficulty organizing paper (cramps work into one
Characteristics corner, draws along one edge, doesn't establish any
pattern).
. Is in poor physical fitness.
. Writes unevenly.
. Needs support when standing (leans against the blackboard,
desk, chair).
. Trips or bumps into things.
. Uses one hand then the other, showing no definite hand
preference.
Seriously 3. Seriously emotionally disturbed
Bnovionally Individuals with this handicap suffer from psychiatric dis-
turbances which limit their ability to govern their own behavior.
These disturbances are of such a nature and severity as to require
Federql . one or more special educational or other type of services. An
Description individual in this category may exhibit one or more of the following
characteristics:
- Is unusually intense (anxious, frowning).
Is easily frustrated.
Is overly sensitive to criticism and has a negative
self-image. .
. Is shaky and nervous, explosive.
Common - Demands attention.
Observable Is overly self-critical.
Chavacter—~ - !magines peer and/or teacher persecution.
istics - Disrupts classroom repeatedly.

- Does not participate in any activities.

. Behaves inappropriately or immaturely under normal
conditions.

- Is unable to evaluate personal behavior in terms of the
consequences it has for others or self.

- Appears extremely and frequently unhappy and depressed.
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L., Orthopedically handicapped

These individuals have a limited ability to mobilize themselves,
sit in a classroom, and/or use materials or equipment for learning
because of muscular, skeletal, or neuro-muscular impairment.

An individual in this category may have one or more of the
following characteristics: ’

. Absence of limb or presence of 1imp.
. Slow movement because of painful infections in joints.

. Lack of motor ccntrol.

5. Visually handicapped

These individuals are severely limited in their ability to see.
State laws and regulations establish the criteria for diagnosis and
classifications of visual handicaps. There are two classifications

of visual handicaps.

a. Partially sighted

Using the criteria specified by the State, include in this
group those individuals whose vision is limited even with
correction to the extent that modifications must be made in
program, equipment, materials, and/or facilities if they are

to be able to succeed in the vocational program.
b. Blind

State laws define legal blindness. The extent of the

visual disability is severe. Usually, the visual handicap

is such that the individuals must depend, to a large extent,
on their senses of touch and hearing rather than on their
sense of sight. An individual who is visually handicapped
may have one or more of the following characteristics:

- Has retarded mobility~-appears awkward, clumsy, careless.
. Tilts head.
. Holds objects close to eyes.
. Rubs eyes, squints, rolls eyes.
Is sensitive to bright lights.
Is inattentive to visual objects or tasks such as looking
at pictures.
Is awkward in activities requiring hand-eye coordination
(e.g. hammering a nail, welding).
. Avoids tasks requiring close eye work.




Hearing
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Federal
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6. Hearing impaired

Individuals in this group have a sense of hearing that is
Inadequate for success in the learning situation. State laws and
regulations establish the criteria for diagnosis and classifica- {

tions of hearing impairments. There are two classificaticns of

hearing impairment.

a. Hard of hearing

Individual can hear and understand speech but with difficulty.
The speech must be loud and the individual must use a hearing

aid, or lip reading along with a hearing aid, to supplement

hearing.
b. Deaf

Even with the amplification of sound provided with a
hearing aid, the individual is unable to hear and recognize
all speech sounds.

An individual who has a hearing impairment may have one
or more of the following characteristics:

. Fails to respond to questions frequently.

- Seems constantly inattentive, especially when auditory
activities are taking place.

- Asks to have words or questions repeated often.

. Uses "what'' frequently.

. Shows a repeated inability to hear in a group.

. Frowns or strains forward when addressed.

turns one ear to speaker.

. Is unable to tell from which direction sounds come and
may be unable to tell who is speaking in a group.

- Omits certain sounds from speech, substitutes others,
or mispronounces simple words.

. Shows deformity or swelling in or about the ears,
discharge from ears, or often has earaches or colds.
- Becomes very tense during periods requiring listening.

7. Speech impaired

These individuals have speech patterns that differ from the
normal to an extent which is noticeable. Some speech disorders
are articulatory, vocal, stuttering, delayed speech, and speech
disorders associated with cleft palate, hearing impairment, or

cerebral palsy.
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An individual in this category may have one or more of the

following characteristics:

. Speaks so differently from others that the speech is unintel-
ligible and interferes with communication.

. Speaks unusually slowly or quickly.

- Has speech that is characterized by substitutions, omissions,
additions, or distortions of speech sounds.

. Stutters--repeats initial sounds or syllables and repeats entire
words.

8. Other health impaired

This group of individuals have limited strength, vitality, and
alertness because of chronic health problems such as heart condj-~-
tions, tuberculosis, rheumatic fever, nephritis, infectious mono-
nucleosis, asthma, hemophilia, epilepsy, leukemia, diabetes, and
other illnesses.

An individual in this category may exhibit the following
characteristics:

Is frequently absent.
. Appears tired, thin, etc.

9. Multi-handicapped

Individuals in this group have a combination of handicapping
conditions, each of which must be considered in planning or

modifying programs.

Many students may exhibit one or a combination of these forms
A "Wocational Class Data Sheet
on Disadvantaged and Handicapped Students'' can be found in this
handbook (Appendix A).

to accumulate the information gathered from the identification and

of disadvantages and handicaps.
This form provides a means for the teacher

referral sheets and to chart that information to get a picture of
the total class.

Guided by this data, the instructor can group students in
order to gear the teaching style, program modifications, indi-
vidualized instruction, etc., toward meeting the needs of those
individuals. For example, if it is discovered that several students
are suffering from computational deficiencies which prevent them
from succeeding in the vocational subject, the teacher can group

those students and spend a portion of a period working with them,

14
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or provide peer tutors to work with them. The purpose would be to

remedy the computational! deficiency to an extent which would enable
them to accomplish their vocational objectives. The teacher can
determine the required degree of individuallzation based on the
information on the ''Class Data Sheet.'

The next section deals with the assessment of the needs of the

individual students who have been identified. A variety of sources

for obtaining relevant information are suggested along with various
options for meeting the student's needs.

15




NOTES

Based on figures from the Federal Report OE346-3 and submitted to the
Federal Government for the 1973-74 school year.

Suggested Utilization of Resources and Guide for Expenditures (SURGE-
Revised Edition): Implementing the Vocational Education Amendments
of 1968 for the Disadvantaged and Handicapped. (Bureau of Adult
Vocational and Technical Education, U. S. Office of Education,

June 1972). -

Jack Klough. lIdentifying Children with Special Needs (Chicago: Science
Research Association, Inc., 1955).

Definitions of "'learning disabilities' vary considerably in educational
literature. The definition included in this section is the one provided
in the Federal Guidelines (Surge) and is based on the definition supplied
by The Council For Exceptional Chiidren.

A major portion of this section is based on: Robert R. Farrald and

Richard G. Schamber, Handbook 1: A Mainstream Approach to ldentification

Assessment and Amelioration of Learning Disabilities {Stoux Falls, South .
Dakota: ADAPT Press, Inc. 1973).

And Marian T. Giles, Individual Learning Disabilities Classroom Screening
Instrument (Evergreen, Colorado: Learning Pathways, Inc. 1973).

Communications with Donna Wright and Ruth Slomer of the Counseling Center
at Aims Community College, Greeley, Colorado,contributed greatly to this
section.

-
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This chapter is concerned with assessing the needs of the

student who is not succeeding. Assessment should take into account

the assets and liabilities that are pertinent to the student's

choice of career goals. Some factors to consider are: interests,

aptitude, temperament, physical limitations, mental and/or educa-

tional limitations, work attitudes, behavior previously acquired,

and vocational skill competencies.‘ 7
Assessment Is an on-going process, aimed at evaluating

the student's progress, adjustments, and changing needs at

school and, if épplicable, at community work experience stations.

" It should be viewed as something to be done with the student,

not for the student.
The chart on the following page is a graphic representation

of the procedure for assessing the needs of the student who is

not succeeding, as described in this chapter.
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Health
Information

Assessing Student Needs

A formal needs assessment can be done with the student.
It is stressed that such an assessment must be done on an
individual basis, taking into account as much information as
is available, or can be obtained, concerning the person.
Accumulation of pertinent data should be concentrated in the
areas presented below and should be a joint effort of the teacher,
counselor, and other staff members. Relevant types of informa-
tion are listed below each category.

(1) How to Use Health Records

. Medical Information. :

. The nature and level of the person's handicap.

. Limitations in terms of physical capacities.

. Environmental conditions which should be avoided.

The capacities and limitations of the student should be
compared with the physical demands and working conditions of the
chosen occupation to determine the appropriateness of the student's
placement.

For example, a person who has a diagnosed back problem and
is enrolled in an Auto Mechanics course may be qualified for
certain jobs within this occupation where the back problem would
not interfere with job performance. Alternatively, the job may
be easily modified and the requirements adapted or changed to a
degree to which the person can meet the job demands. This student
may need to be directed away from activities which require a great
deal of lifting. Training and ultimate job direction might be
toward those Auto Mechanics tasks which are physically feasible
for the individual. These might include doing tune-ups, managing
parts, etc., but avoiding tasks such as major engine overhauls.

In examining a student's health records to determine
physical limitations, one should avoid reaching hasty conclusions.
It is important to consider the many other factors which affect
success. A recent article2 exemplifies two cases in which
students accomplished far more than they would appear to be
capable of, in light of their handicaps. The two Auto Mechanics

students were both handicapped by the absence of an arm and a
[o]
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leg. With the aid of special tools and the encouragement of
tolerant employers, the two men had every reason to be optimistic

about total success in their chosen careers.

Pgychological (2) How to Use Psychological Information from Diagnostic
Information Tests

. Verbal performance scores on 1.Q. tests.
. Interest inventories.

. Aptitude scores.

. Personality profiles.

. Perceptual Motor tests.

If psychological services by trained personnel are acces-
sible,such services might yield pertinent information. The data
might pinpoint the student's intellectual and personality strengths
and weaknesses. These are relevant considerations in vocational
programming and would help to determine the needs of the student

and help the student to achieve success.

Educatioqal (3) How to Use Educational Information from Cumulative
Information _ Records
. Grades.

. Performance sheets.

. Anecdotal records, observations.
. Attendance records.

. Reading and math scores.

Although many jobs do not require strong academic skills,

a minimal level of functioning in daily activities is essential.
Besides the sources listed above, the assessment may also incor-
porate recommendations from previous teachers or from the student's
on-the-job supervisors.

A problem which the teacher should be aware of when inter-
preting grades and standardized test results for the handicapped
is that time lost from school because of illness or the nature of
a handicap might be reflected by low achievement results. For
example, if a student has asthma or is confined to a wheel chair,
bad weather might restrict travel to school, increase absences,
cause the student to miss school work, and result in lower grades.

Social (4) How to Use Social Skills Information Based on
Infermation Teacher's Observations

Interpersonal relationships.
. Personality.
. Behavioral characteristics.
. Personal care.
. Attitudes toward peers, authority figures, etc.

37 24




Work
Experience
Information

Evaluation in this area is crucial since studies have

shown that a lack of appropriate social skills and problems with

interpersonal relationships are far more frequently the cause of

Jjob losses by the handicapped than is the ability to do the job.
(5) How to Use Work-Experience Records

. Performance on the job.
. Physical stamina.

. Work attitudes.

. Prior work experience.

There is close correlation between performance in a
simulated work situation and performance on the job. Therefore,
observing the student in a simulated situation, as well as re-
viewing prior work records (looking for the above attributes),
would yield meaningful results. The student's work personality
and behavior can be compared with standards of behavior necessary
for successful job performance. Common work behavior traits which
need to be reinforced are: punctuality, reliability, ability to
follow instructions, and the ability to get along with job super-
visors and co-workers. This evaluation should focus on the
following questions: Can the person work alone? Can the person
work under authoritative supervision? Can the person adapt to
mounting tensions and shifting pressures? Can the person follow
directions?

Assessment in the last two areas, soeial and work experience,
i8 especially critical. Priorities of employers begin with work
habits and attitudes (including apparent motivation to do the job
and ability and willingness to follow instructions), then proceed
to adequacy in vocational, then academic skills. The social and
work experience evaluations of the student might show strong
deficiencies in these first areas. If this is the case, the
teacher can attempt to meet the student's need to develop in
these areas through the use of a variety of methods which will

be discussed in Chapter I11--'"Learning Styles and Teaching Methods."
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Recording information

To satisfy the requirement for recording data to assess
the needs of the student, a form entitled '"Individual Student
Needs Profile Sheet'' (Appendix B) has been developed to supplement
the accumulated data outlined above. A sample completed profile
sheet is also included (Appendix B).

Teachers are encouraged to use such forms to their best
advantage, Including adding or deleting sections to maximize
their usefulness in particular school situations.

The teacher who identifies the disadvantaged or handi-
capped student can begin to record significant data on the profile

sheet with the help of the counselor.

Organizing the Diagnostic Team

Once the data is recorded, the formation of the diagnostic
team3 Is recommended. The student, teacher, and counselor can
The

counselor, vocational/academic teacher,

have input into the selection of diagnostic team members.

team might include:
principal, social worker, psychologist, employer, parent, or

peer. The student should be on the team. |f possible, the team
should be limited to 3-5 people for maximum effectiveness. )

The function of the diagnostic team is to examine the
accumulated data and to contribute additional information.

Team members determine the student's needs based on that
data and their combined observations.

Focusing on the student's needs, the diagnostic team writes
realistic student performance objectives based on those needs.

At this time, the team surveys the available resources and
prescribes modifications in the existing program, additional
services, appropriate teaching methods, or adaptation of instruc-
tional materials to meet the student's needs.

The diagnostic team should meet periodically to evaluate
the student's progress toward meeting the objectives and to consult
with the individual concerning personal satisfaction with the
program. Evaluation should utilize the most objective methods

possible (i.e. pre~ and post-tests) in order to best measure

39 progress.
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Suggested
Seggfces

or Modi-
fieations

Additional
Services

Changes in the prescription are often necessary and should
certainly involve the student. Based on the evaluation results,
the team can decide to continue, revise, hold, or terminate the

program.

Meeting Student Needs

The options for helping troubled students are limitless.
Teachers are encouraged to capitalize on personal and technical
resources from within the system and to search for new possi-
bilities from outside. Exampies of the latter would be local
agencies and job stations in the community, and commercially
prepared instructional materials.

After the student's needs are determined, the teacher might
find it helpful to utilize the list of suggested services or
modifications for meeting the needs of disadvantaged and handicapped
students (Appendix B).

Some of the ways in which a student can be helped are:

(1) Making modifications in the individual's existing program;

(2) Providing additional services from personnel on the school

staff or from outside agencies (Chapter VI); (3) Utilizing
approaches, teaching methods (Chapter Ill), and materials
(chapter V) which are better suited to the pupil's learning
style. A combination of all three methods might be most
beneficial.

(1) Modifications might include:

. Longer (shorter) school day. .
. Longer (shorter) time for course completion.
. Homebound instruction.

. Dropping a class and doubling up in others.
. Pairing students to help each other.

(2) Additional Services might include:

. Counseling.

. Tutoring (paid/volunteer).

. Job placement and follow-up.

. Paraprofessional assistance.
Interpreter services for the deaf.

. Reader services for the blind.

. Bilingual instruction.

+ Remedial reading and math.

27




Teaching (3) Teaching approaches, methods, and materials best
Methods and suited for common learning styles of the disadvantaged
Materials and handicapped will be discussed in detail in the next

chapters, ''Learning Styles and Teaching Methods," and
"Instructional Materials."




NOTES

1. A portion of this chapter is based on: Claire Olson Szoke, To Serve Those
Who Are Handicapped (Champaign, IL: Technical Education Research Centers/
Midwest, 1973), pp. 21-48.

2. Angie Davis, ''Determination to Be the Best Medicine,' World (Aims
Community College, February, 1975).

3. Patricia Rocco and Ralph Hunter, How to Implement individual Prescriptive
Education (Colorado State University, 1972-73), to be discussed further
in Chapter V--"Individual Prescriptive Educati..a.'
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If a boy ean't learn the way we teach then we'd better teach the way he can

learn.
Robert Buck

People have many different learning styles. Historically, educators have
been ''program oriented.! They have required students to accomodate to a partic-
ular program. Student needs were secondary to the designs and needs of that
program. All pupils were taught in the same manner and were expected to learn
at the same rate. This is unrealistic, since students develop at different rates.
A great many students were programmed to fail. Their individual needs were not
met.

In recent years, educators have come to recognize that each person has
his or her own unique mode of learning. Moreover, resources and techniques are
now available to meet individual needs to a degree unimaginable a few years ago.
Although some people find it easy to learn through traditional teaching methods,
others require strategies and techniques which more closely suit their unique
learning styles.

This chapter will deal with characteristics and learning styles which are
commonly recognized among students with special needs. It also suggests
techniques for dealing with these characteristics. Although there is danger
in classifying disadvantaged and handicapped persons into categories, there is
considerable educational benefit in identifying common tendencies among members
of these groups and developing techniques to deal with these tendencies. An
awareness of recurring attitudes toward-school and other characteristics which
affect learning provides the educator with a basis for determining the most
effectiéé teaching techniques.

First, common attitudes and styles of the disadvantaged will be discussed.
Techniques which are best suited to those learning styles will be presented.I

The same approach will be used in the discussion of the handicapped. Many
characteristics and techniques described for the disadvantaged also apply to the

handicapped. It is the responsibility of the teacher to identify them.

Disadvantaged Students

Disadvantaged students have difficulty in adapting to conventional school
programs because they do not possess the basic academic skills necessary to
succeed. They have developed a limited perception of educational value and

lack the motivation to achieve in regular programs. This lack of success
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contributes to the development of poor attitudes and poor self-Images. They
lack self-confidence and rely on others for support. This increases dependency
on others and decreases individual initiative and independence.

Basic methods and techniques used in Vocational Education, with the
philosophy of '"learning by doing,' are well adapted to working with disadvan~
taged students. Some of those methods are: the teéching of manipulative skills,
small group and individualized study, the use of demonstrations and field trips,
supervised occupational experience programs, and problem solving techniques.

Furthermore, Vocational Education is at an advantage because parents of
disadvantaged pupils are quite concerned with educat on for occupational ends.
Disadvantaged students frequently exhibit above average physical skills and
manipulative abilities. They tend to be motivated to develop proficiency in
areas where their interests lie. They are capable of working on a specific
task which has a purpose for them and value Vocational Education as training
for a job leading to a career. Vocational courses can be used to motivate
students to complete other academic courses if the other courses are related

to the vocational skills being taught.

In Vocational Education there remain many areas which can be improved
to serve the needs of the disadvantaged and handicapped. Some possible

improvements are:

. More small group and individualized study.

. Better counseling and guidance.

. Better coordination of teaching activities to occupational needs (including
more on-the-job supervision and job analysis studies).

. Stronger relationships between general education subjects and the vocational
needs of students (students are more easily motivated to learn communication,
math, and science skills if subjects are related to vocational occupational
needs and Gperations).

- Better teaching techniques and methods to meet the needs of the disadvantaged.

Some of these improvements will be expanded upon in the remainder of this

chapter.
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Poor
Self
Concept

Suggestions

Fear of
Failure

Suggestions

Low Levels
of Aspiration

Common Characteristics and Attitudes Which Affect Learning

Disadvantaged students tend to feel unsuccessful, worthless,
and unwanted, without any direction or goal. They envision them-
selves as failures. Some elements contributing to these feelings
are discrimination, failure of parents and friends to succeed

economically, and failure tb achieve in school.

. Design programs to enable pupils to achieve success and build
their self-images. For example, since many disadvantaged
youth are physically well-coordinated, elementary skills in
metal, woodworking, or mechanics projects would provide
opportunities for initial success.

. Design some simple short-term objectives for a particular unit
and make it clear and rewarding to the pupil when the
objectives are accomplished.

. Show interest in helping the student reach self-established
goals.

. Work with others to recognize the student's strengths.

. Encourage the student to participate in community and group
activities to gain recognition.

Disadvantaged students suffer from a strong feeling of failure.
They are too insecure and defensive to respond to being ''challenged.'
They will rarely volunteer in class for fear of responding incor-

rectly.

. Praise student for correct answers.

. Expect the student to sycceed.

- Listen to what the student says.

. Don't overlook delayed responses in favor of quick ones.

- Don't feed the self-fulfilling prophecy~~having low opinions
and expectations of the youngsters, therefore facilitating
their performance on a low level.

. Design simulation activities to encourage discussion.

.- Create activities for everyone to respond to, thereby increasing
group unity in the classroom.

Parents with low occupational and educational achievements
have low levels of aspiration for their children. Failure by
stadents to perceive the value of education has greatly limited
development of educational and personal goals. Students develop
negative attitudes toward work because they recognize their limi~
tations for economic advancement. Success and security are

uncertain and therefore they are oriented more toward the present
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Suggestions

Anti-
intellectual
Anti-gchool
Attitudes
and Behaviors

Suggestions

than the future. They need immediate rather than long-term
gratification. The pupils often choose jobs based on the money
they can earn rather than on vocational interests. |f they do
get jobs they are unwilling to leave them to continue their
education and gain economic advancement. Therefore they are
frequently locked into low-skilled entry level positions. There
may be few successfully employed work models, of similar back-
grounds, at home or in the community to help students develop an

understanding of career possibilities.

. Help the student gain a feeling of self-worth through successful
experiences.

Invite employees from the community, with whom students can
identify, to speak to the students in order to broaden their
understanding of career options.

Increase career exploration activities.

Many students demonstrate behaviors and attitudes which are
contrary to those expected of them in school. They may become
frustrated easily because of limited abilities and experiences.
The insecurities of daily living, a history of failure in school,
and inner tensions caused by family conflicts may contribute to
a hostile or apathetic attitude toward education. They. may view
school as irrelevant and feel alienated from the educational .

system. Survival may be their main goal.

. Rewards and encouragement are more effective than punishment,
scolding, criticism, and discouragement.

- Examine the number of rules and regulations that you've placed
upon the student in the classroom. Be prepared to filter out
those which are irrelevant to learning (e.g. gum chewing,
smoking, sitting still).

. Be specific rather than general in your statements.

. Visit industry to evaluate projects or skill experiences.

. Develop rapport with parents through home visits, etc.

Invite and encourage industrial representatives to visit classes
to demonstrate skills, or to discuss job opportunities and
qualifications.

- Equip school facilities (labs, shops) as they are equipped in
the real world.

. Show practical application of ideas and theories presented.

. Provide continuous feedback to the student for socially approved
behavior, and academic and skill achievement.

X
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- Accept the student as a person and always acknowledge the
individual's self-worth.

. Provide positive reinforcement for even small accomplishments.

. Note behavioral changes in student. Discuss these with the
student and If appropriate send to counselor for help--not
discipline.

Need Structure Disadvantaged students generally feel a need for security which

and Order
can be met through structure and routine.

- Be consistent and clear about what is expected of the student.

. Establish routines. -

. Limit the number of rules so that they are reasonable to follow.
. Avoid confrontations with the student in front of the class.

Suggestions

Motivated by Disadvantaged people tend to be motivated by extrinsic needs

Extrinsic e e .

Needs more than intrinsic needs. Therefore, they often lack internal
controls and rely on external forces for support and acknowledge~
ment. , They are more motived by needs whose gratifications are
primarily physical, material, or ''other" oriented rather than by

those needs which are internalized by the individual.

- Develop more effective curricula by preceeding theoretical work
with practical work more relevant to the student's needs and
interests.

. . Strive to integrate the curriculum to make it more relevant to
Suggestions the practical aspects of the world.

. Utilize motivational techniques to encourage long-range goal
formulation and achievement.

- Encourage the student to become more aware of and concerned with
personal needs.

D@pengent on Disadvantaged youth are usually more dependent on peer group
Peer Grou
AfTiZiatigns affiliations than on family to fill belongingness, love, and

sel f-esteem needs.

. Encourage special identity clubs or organizations as an aid
Suggestions toward improving chances for academic success.
- Encourage positive peer relationships.

Frefer High- Disadvantaged people tend to prefer either high or low risks
or Low-Rigks
in Life Goals

in life goals to medium risks. The high-risk-oriented student may
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Suggestions

Action
Oriented--
Learn by
Doing

Teaching
Techniques

have the drive to succeed beyond expectations and is not likely

to acéﬁpt lesser goals. The disadvantaged person may work with
determination to achieve ambitious goals and would prefer nothing

rather than settle for a lesser goal.

. Develop programs so that lesser goals may clearly be seen as
intermediate and not terminal but a direct step towards the
goal.

- Establish a goal setting procedure, day by day, week by week;
until a long-range goal is established. For example, determine
daily goals of lessons--long-range goal of skill in a trade.

Learning Styles and Teaching Techniques

The attitudes discussed above have a direct effect on the
learning styles exhibited by these students. This section dis~-
cusses these learning styles and how to work with them to achieve

educational objectives,

Disadvantaged pupils are generally more physically oriented
and learn better by doing rather than by reading or hearing about

something.

£

. Schedule as much class time as possible on laboratory assignments
which are physical in nature.

. Involve motor activities whenever possible.

. Stress action rather than-tests.

. Employ role playing to provide a common base for people with
different frames of reference or background. It will enable
everyone to see the same incident and share reactions to it.
Role playing gives reality to job training. Role playing
should be carefully explored by the teacher before it is
implemented.

. Classroom instructional units should be based on student's shop,
laboratory, job, or home projects.

. Always scan material to be taught for new words and concepts
which need clarification.

. Through planned role playing dramatize outcomes or decisions.

. Take advantage of community and industrial resources to make
teaching more relevant. For example, a student in Health
Occupations may spend a day with the public health nurses
as they proceed through their daiiy routine.
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More Expressive Disadvantaged pupils are often classified as ''non-verbal"
in Informal

Language

Teaching
- Techniques

Limited
Experience
in Dealing
With
Abstractions

Teaching
Techniques

due to their inability to use the 'language of the classroom."

The roots of a limited vocabulary may be the lack of opportunity
to speak with elders in the early stages of development and lack
of reading materials and travel experiences. However, when pupils
are observed in a comfortable, informal setting they are frequent-

ly very verbal.

. Accept differences in language usage and encourage expression,
even in "hip" language. Avoid being critical.

. Role-play to encourage verbalization. For example, have two
students act out an employer-employee job interview. Video-
tape the interview and play it back for the students.

Also, teacher participation will decrease the psychological
distance between the student and teacher, and role playing will
provide an opportunity for the teacher to learn more about the
students. Role playing satisfies the need for concrete, physical,

visual, and practical experiences.

Disadvantaged students generally have limited experience in
dealing with abstract ideas, generalizing, and developing and

utilizing concepts.

=

. Limit the number of abstractions presented and develop skills
through conerete experiences and first-hand practical illus-
trations.

. Teach skills through repeating and practicing experiences in
the situation in which they will be used.

. Relate subject matter to the world of work or to the life
situations of the students and their everyday needs. In
academic subjects for example, a unit of English instruction
may be geared toward filling out job applications, credit
and charge account forms. Social studies might include the
use of local maps and bus schedules. Math could deal with
practice in budgeting, figuring income taxes, payroll
deductions, making change, measuring, and keeping simple
accounts.
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Depend on One Students may have developed a dependency on one sense to
;;?ﬁeogbre learn. For example, a student who is dependent upon the auditory
Others to mode may talk through activities and may be able to follow verbal
Learn ,

but not written instructions. Generally, disadvantaged students
respond more readily to visual and/or verbal signals rather than
ewritten stimuli.

. Presentations should appeal to as many senses as possible (use
movies, slides, video tapes, teaching machines, charts).

. Determine through which sensory mode the student learns best,
and teach mostly through that sensory mode.

. Ask a question and call on many different students for responses
in a fast-paced but relaxed manner. (Repetition and liveli-
ness will improve listening skills.) This is also a good
transitional technique for developing auditory attention.

. Walk around the room and ask questions at random.

Teaching
Techniques

Anti-test Students are not sophisticated in the art of test taking.
Oriented

They have difficulty going from question to question and are
better able to concentrate on one thing for a long period of

time.

. Allow for a variety of ways for the student to demonstrate
proficiency.
. Utilize physical and visual techniques.
. Measure progress in the classroom, shop, laboratory, on the
job, and in the community. Both subjective and objective
Teaching evaluations should be made.
Techniques . Eliminate the pressure of time limits in administering tests
to allow students to respond at individual rates.
. Allow student to walk around periodically during a test to
prevent build-up of tension.
. Consider substituting evaluatory terms such as satisfactory,
progressing, unsatisfactory for letter or number grades.

Weak in Students are often weak in the area of reading and writing
Reading and kil

Writing s 5.
Skills

. Where possible, break down manuals into sections or instruc-
tional packets, simplifying the vocabulary.

. Limit amount of written materials.

. Provide materials on a fourth to sixth grade reading level.

. Substitute diagrams and pictures, where possible, for written
material, (e.g. in Auto Mechanics).

gl |
Ny 9
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Teaching
Techniques

Relatively
Slow in
Performing
Tasks

Teaching
Techniques

- Develop new materials or adapt old materials to relay subject
matter at a lower reading level.

. Put written material on tape.

. If in a vocational program, concentrate on vocabulary used in
that area.

. Label tools and things around the room.

. Pair students to help each other and to demonstrate skills
whenever possible, thereby eliminating extra reading (e.g. in
Auto Mechanics). It has been demonstrated that peer tutors
learn more than the tutored, since they become active learners
of the subjects they deal with in tutoring.2

Our culfure emphasizes and rewards speed and has learned to
equate fast thinking with being smart, and slow thinking with
being dull.3 However, there are weaknesses in speed and strengths
in slowness. A person might be working slowly to be extremely
careful, meticulous, or cautious. For example, a student may
have difficulty with speed in a typing class, perhaps due to
some learning problem. The teacher should question the value
of speed vs. accuracy, and allow for individual djfferences in
learning.

Disadvantaged youngsters are 'physical" learners and seem
to learn in a "one' track way. Although sometimes appearing
dull, they often possess creative potential which goes un-
realized because of a lack of appreciation for divergent thinking
in the educational system. Economically disadvantaged students
may suffer from dietary Jeficiencies which reduce their rate of

performance.

. Lapitalize on student ideas to increase participation, interest,
and learning.

. Allow for individual differences in learning style and perfor-
mance by accepting each student as an individual and avoiding
comparisons.

. Move from simple skill development initially to more complex
and involved problem solving and reasoning later.

Introduce one step at a time and be sure this is understood
before proceeding to the next step. One learning skil1
should be mastered before new ones are introduced.

. Don't expect numerous 'rapid and direct" responses to a number
of questions.

- Listen to complete student response and reward any part of it
which is correct.
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. Since the student learns primarily by repetition of tasks use
highly motivated practice periods and frequent reviews.

. Provide materials within the student's level of ability.

. Avoid tasks which set the student up for failure.

. When tasks are to be performed, have the student prepare and
practice in- advance.

Short Disadvantaged pupils frequently have short attention spans
g;;:ntzon and are easily distracted by extraneous stimuli. For example,

Hyperactive a student may frequently look around the room or appear to
'""daydream' during a lesson. A person may appear to be hyper-

active.

. Use short well-motivated periods of learning.

. Allow student to work for short periods of time and move
around In between.

. Set up short-~term education goals which are achievable.

. Provide tasks that are at the student's level in order to
maintain interest and involvement.

. Plan a few long-term topics broken into a framework of short
sequences.

. Allow for flexibility in schedules. Perhaps the hyperactive
student could be scheduled into programs which would allow
for constructive release of energy. For example, schedule
Physical Education classes at regular times when the student
appears to be particularly hyperactive. Channel the student
into programs such as Auto Mechanics, where movement is
acceptable. If the student is in Distributive Education,
provide a job placement in a retail store where a great deal
of activity Is appropriate.

. Have materials which are interesting and relevant and have
them ready to use.

. Present the student only those materials that are to be used
immediately.

. Give specific directions and help to only a few students at a
time.

Teaching
Techniques

Fail to Students frequently fail to recognize familiar elements in
Recognize
Past

Learnings effective problem solving techniques because of an Inability

new problems or situations. They have difficulty utilizing

to examine problems realistically and to identify possible

solutions.
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. Repeat previous explanations and don't assume students will
use past experiences.

g?gzzznges - Review the same procedures in different settings.
€ qu . Progress slowly from the known to the unknown.
. Provide experiences In the situations in which they are to
be used.
4
Difficulty in Disadvantaged students often find it difficult to establish
Establighing

and Maintain- and maintain standards of workmanship. These students are not

ing Standards job ready. They are vocationally immature.
of Workmanship

. Plan and guide the student in every detail.

. During the early stages, choose projects with short-term,
attainable goals.

- Set up one goal at a time and approach it step by step.

. Make the work patterns routine in order to promote security.

. When the student becomes frustrated, give some extra help and
don't become annoyed with incomplete work and false starts.

- Use praise whenever the pupil shows any indication of progress.

. Have students compete with their own records rather than with
other students.

. If the student has difficulty completing work on time, set up
a specific time schedule in which the student is to finish
tasks within a given Interval. Time limits should be con-
sistent with the student's capabilities.

Teaching
Techniques

Handicapped Students

Many of the conditions and teaching methods described thus
far apply not only to the disadvantaged, but to the handicapped
as well. This section will concern itself with the problems
unique to handicapped persons, and methods for meeting their
common needs.

Common Characteristics and Attitudes Which Affect Learningh

Poor Many handicapped people lack feelings of personal dignity

gziﬁ;pt and self-worth. Often, they have been unable to accept their
disability and have met with negative stereotyping by society.
They tend to magnify their shortcomings and minimize their
attributes. As a result of this, they may have failed so often

that they have feelings of hopelessness.

3%
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Suggestions

Limited
Mobility

Suggestions

Chronic
Iliness
Sensory-
Motor
Defects

Suggestions

. Acknowledge the student as a person--as a unique individual.
. TLC--Give the student some extra attention and tender loving

care.

. Emphasize anything that can be seen as a positive strength in
the student's life.

. Emphasize contributions that the student has made.

. Encourage interpersonal communications.

. Create tasks that will meet with positive reinforcement.

Handicapped people may have 1imited mobility within their
own coﬁmdhtties. This may be a result of physical limitations
and/or lack of knowledge of the mechanics of getting around.and
of using public transportation. They may lack important infor-
mation regarding the community's geography, Institutions, and
places of commerce and industry. As a result they may not view

themselves as part of the community.

. Arrange field trips to acquaint the student with the community.

. Arrange simulation games that will familiarize the student with
aspects of the community.

. Bring in guest speakers so the student will become acquainted
with community members.

. Allow “hands on' activities wherever possible.

These people may be affected by chronic illnesses and by
sensory-motor defects which reduce their effective response to
training and placement. They may also possess physical charac-
teristics which can elicit }ejection and are often viewed by
peers, teachers, and ~mployers as unpleasant. With proper
placement, these characteristics may not interfere with func-
tioning on a job. Often the rejection shown these people is
caused by prejudice as a result of lack of familiarity with

handicapping conditions.

. Encourage the student to set realistic goals within the range
of personal capabilities and promote creativity and self-
direction.

. Utilize vocational counseling and placement services.

. Begin activities to increase the awareness of teachers, peers,

and employers concerning potential problems that the
handicapped individual may have.

Wy,
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Unrealistic
Goals

Suggestions

Lack of
Exposure
to Worker
Models

Suggestions

Handicapped students may have unrealistic ideas as to what

occupational area would be most appropriate for them.

. Utilize vocational counselors for guidance and testing.

. Make vocational materials available so the student will become
more aware of career options.

. Encourage goal setting activities so that the student will
develop realistic concepts of personal abilities.

Many handicapped youth have not been exposed to models of
successful workers, especially handicapped workers, at home or
in the. coomunity. This would be especially true of the large
number of handicapped youth whose families receive public assis~
tance or who suffer from chronic unemployment. Often, because
of the handicapping condition, the student and parents may not

recognize the student's occupational opportunities.

. Introduce handicapped workers from the community to the student.

. Have workers describe the adaptations they were required to make
in order to enter the world of work.

. Develop simulation games to acquaint the student with the world
of work.

. Utilize role playing.

. Practice interviewing for jobs--have students fill out job
applications.

. Develop community contacts which would encourage employers
to hire the handicapped.

tansory Problems and Compensatory Measures

Many students have auditory problems which are not as severe
as being hard of hearing or deaf. Students may have visual
problems, which are not as severe as being partially sighted or
blind. These students may be learning disabled as a result of
interferences or inadequate development of the auditory and
visual channels. Methods for helping students who have problems
with these sensory channels may be similar to those employed to
aid students with more serious handicaps. Therefore, strategies
for both will be listed together.
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Specialized equipment, and equipment modifications, are
listed for the more acute handicapping condltions.5 Some equip-
ment modifications can be done in shop classes of vocational
programs. They are often easily and Inexpensively accomplished.
For example, students in the shop class can adapt a piece of
equipment to make it more useful for a handicapped individual.
In the long term, student benefits from such equipment modifi- -

cations far outweigh the time and cost invested in making them.

Visual Special methods and materials may be needed to aid the

Problems student with visual problems in the classroom.

. Provide supplementary books with larger than ordinary type.

. Use magnifiers, talking books, records, etc., which are
available to the legally blind.

. Pair with a student who can assist by tape-recording textbook
information which cannct be obtained in braille or large type.

. Read aloud to the handicapped youngster.

Suggestions . If the student is distracted by extraneous visual stimuli,

closing one's eyes and listening is one compensatory method.

- Use the overhead projector, since the image projected is often
larger than that which would be visible on a blackboard.

. Be conscious of the visual clarity of duplicated materials.

. Transfer work onto auditory materials to reduce the youngster's
anxiety.

- Recommend an optometric examination if uncertain about problem.

. Special control dials with the actual, rather than visual
markings; brailled controls; use brajlle tape or raised
marks (e.g. dots of glue) which would achieve similar
results.

. Auditory rather than visual warning signals.

. Guard plates on power equipment (where feasible).

. Specially designed measuring tools are available and can be
considered for visually impaired students on an individual
basis (e.g. audible multimeter, audible electronic level,
brailled ruler, micrometers modified for fingernail
readings).

Equipment

Auditory Students who have auditory problems may appear to be inat-
Problems tentive or distracted because they are attracted to every
stimulus, regardless of its pertinence to the task at hand.

They cannot screen out superflous, extraneous sounds. They may




Suggestions

Equipment

Mentally
Retarded

be recognized as having a short attention span, or as being

hyperactive. They may suffer from auditory figure-ground con-
fusion, an inability to ''see' all the parts of the stimulus

pattern as a meaningful whole. This produces frustration and,

7

perhaps, withdrawal from auditory tasks.

To help youngsters who have auditory problems, whether in
auditory discrimination or more seriously in being hard of

hearing or deaf, the teacher can make various adjustments.

. Try to limit the amount of external noise which can affect the
learning situation.

. Place student in a work area with a minimum of noise and dis-
tractions.

. Give student a favorable seat in class.

. Since the student may lipread be sure to face the person when
you speak, and do not speak until you have the student's
attention.

. Try to speak clearly and precisely, yet avoid exaggerated lip
movement.

. Pair the student with another student to review lecture notes.

. Provide the student with tapes and headphones to block out
extraneous noise.

. Install a red light next to the switch indicating when the
machine is in operation.

. Connect bells to a light that turns on when the bells ring
(typewriter bells, class bells, timers, fire alarms,
emergency stop procedures).

Handicaps and Compensatory Measures

The mentally retarded student can benefit from special
materials. Many of the teaching techniques suggested for
students who have limited experience in dealing with abstrac-
tions, and who are weak in reading and writing skills, apply
to the mentally retarded sfudent. For these students proper
guidance is essential, since there are a number of jobs which
are particularly well suited to mentally retarded students. For
example, certain repetitive production line jobs may be better
performed by these students than by others who may find them
dull.
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. Use special textbooks and materlals which are adapted for
the slow learner.

. Modify textbooks being used.

. Give very systematic Instruction to the student, proceeding one
step at a time.

. Do Task Analysis--Break down each process of a task into its
component parts. Define the requirements for mastery of
each task, and evaluate mastery before moving on to the
next stage. This will eliminate the student's feeling of
being overwhelmed by the task.

. Allow as much time as needed to finish the task. If the time
spent seems unduly long you may need to break the task down

Suggestions into smaller components.

- Encourage students, wherever possible, so they do not become
frustrated with the task.

. Give positive reinforcement after successful completion of the
task.

. Present material in an oral rather than written form to elim-
inate reading problems.

. Repeat material to encourage understanding of the assignments.

. Try to develop feelings of accomplishment in the student as
each unit of study is completed.

. Emphasize the use of programmed material and video tape
demonstrations to allow the repetition needed by the student
without taxing the teachers.

Seriously It is important to distinguish between the seriously emotionally
Emotionally . ) . o
Disturbed disturbed and the socially maladjusted. The primary classification

of the latter is disadvantaged (e.g. exhibiting hostile or apa-
thetic behavior). It should also be noted that the emotionally
disturbed may be mentally able students who require additional
psychological services but who should in no way be labeled as

retarded.

. Maintain a supportive social climate in the classroom and
encourage peers to support the student.

. Be a model of support and respect for the peer group to imitate.

. Consistently point out and clarify the relationship between the
student's behavior and consequences. Do this in a personal

Suggestions interaction with the student.
. Provide opportunitiec for success; maximize success, minimjze
failure.

. Provide peer tutor to work with and empathize with student.
. Remove distractions when feasible.
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Orthopedically It would be most advantageous for an orthopedically handicapped

Handicapped person to have certain conveniences in the classroom. Many sug-

gestions are listed here and the teacher is encouraged to choose

those which are the most feasible in the particular situation.9

. If a student has limited use of upper limbs, pair with another
student who can make carbon copies of lecture notes.

. Provide for easy access to laboratories.

. Have the student prepare work on transparencies which can be
used with an overhead projector. This provides an alternative
to tedlous chalkboard work.

Suggestions

. Batwing faucets that require minimal manual dexterity for
manipulation.

- Power tools should have guard devices and machine switches may

Equipment need to be moved for easier accessibility.

- All semi-stationary equipment should be put on variable height
bases.

. Some hand tools can have extra large handles for easy use by
a student with weak hands.

Speech A speech impairment may lead to many other problems for the
Inpatred student. It will diminish effectiveness in communication by
inhibiting the oral expression of ideas. This can elicit ridicule
and rejection from peers and produce self-conscious and withdrawn

behavior characteristics in the individual.

. Never ridicule or call attention to the student's speech problem.

. Reduce pressures which the person might be experiencing in the
classroom.

. Elicit oral expression in a one-to-one setting.

- Provide a good model for the student to listen to and to imitate.

. Provide a comfortable atmosphere in which the student can discuss
topics comfortably and feel relaxed. ,

- Pay careful attention when the person is speaking.

. Provide opportunities for success in non-speech related activi-
ties to compensate for problems in speech related situations.

. Refer student to speech therapist.

Suggestions

147 6'\)




Guidelines for Planning Vocational P}Qgrams for Students With
Special Needs!'VY

The following guidelines are presented as a summary of the key

points to consider in planning vocational programs for disadvan-
taged and handicapped students. The guidelines cover program
planning, teaching practices in various areas, and practices to

avoid in the classroom.

Program Planning

. Train for the acquisition of basic employability characteristics.

. Provide academic teachers with information about the needs in )
academic skills as they relate to a specific vocational train-
ing area.

. Train at a level of competency which matches the youth's
potential.

. Train in an area where the student can master a skill which is
salable. -

. Where possible, combine training in the school with on-the~job
training.

. Be prepared to provide for shorter instructional periods and
for longer total time for course completion.

. Be prepared to repeat segments of instruction.

. Make provision for individualized instruction.

. Utilize demonstration lessons and manipulative endeavors.

. Provide for frequent reinforcements of student's progress in
learning situations.

. Make certain to treat all aspects of a learning situation;
never take for granted the occurrence of incidental learning.

. Place great emphasis upon safety procedures and caution in the
use of tools and equipment.

. Ensure an emotionally stable and predictable training environment.

. Make copious use of the prevocational evaluation and the vocational
counselor's support.

. Enlist the aid of parents, community members, workers, and
agencies.

Teaching Practices

. Seek student participation in planning the learning activities.

. Encourage students to seek additional knowledge by asking
relevant questions.,

. Find out what the student knows and begin with this in further
teaching.

. Keep in mind that daily assignments involving specific meaning-
ful tasks are the most effective.

. Utilize manual activities.
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Instructional
Materials

Provide more frequent evaluations of student progress and more
remedial work.

Utilize teaching aids.

Attempt to discover the areas of special interest of the indi-
vidual student and utilize these as an incentive for learning.

Assign students to the jobs that they want to work on.

Assign a minimum of book work.

Keep in mind that student goals are to be considered in the long
range planning of the course.

Get involved with the student.

Utilize teaching methods that require demonstrations.

. Make use of mini-course teaching.
. Maintain a structured classroom situation in which the student

can function.

Show students the purpose of each assignment and relate assign-
ments to things that are important to them.

Relate instruction to students' lives and cultures when possible.

Plan repetition for reinforcement.

Use a variety of methods to prevent boredom and facilitate
learning.

Capitalize on getting students to give you their ideas and
encourage participation at all times.

. Keep presenting the information in small steps, and be sure that

the student has achieved an acceptable degree of success before
moving on to the next step.

Always acknowledge ali student responses whether correct or
incorrect. Be careful not to use comments that 'put down'
the student, as, "How could you say that?"

Provide feedback that is immediate and specific to the student's
response.

- Allow the student to proceed in a self-paced manner.

Return all assignments promptly and communicate something on
each assignment as a personal message to the student such as
praise or encouragement, etc.

Offer as much work or laboratory related experiences as possible.

Use guest speakers and people that the student can relate to as
“motivators."

Provide reading material with easy vocabulary and with sentence
structure and content suited to the student's age level,
interests, and experience.

- Provide a core of material within the program that reflects the

position of industry.

Prepare instructional materials in shorter units of work.

Be aware that students may not readily see relative generaliza-
tions or meanings and plan instructional materials accordingly.

. Utilize real visual objects and other concrete and lifelike

teaching aids whenever practical in the instructional program.

. Allow students to use tape recorders, radio, and TV.




Diseipline

Employment

Teacher
Attitude

Student
Attitude

Seek student participation in establishing desirable standards
of conduct.

Set up a minimum number of ground rules and guidelines which
will clearly define behavioral limits and penalties for
violation. Adhere to these principles and rules.

Consider job placement in the community as a factor in motivating
the student.

Provide realistic examples of job placements in various occupa-
tional areas.

Have people from industry come in and relate actual experiences.

Arrange field trips into the business and Industrial community
to give youngsters a chance to see work areas.

Encourage students to personally interview employees concerning
Jjob duties, feelings, and strengths and weaknesses of the job.

Accumulate and analyze all available information relating to
the student.

Be patient and encouraging in word and manner.

Maintain an awareness of the importance of eye-contact and body
language which might underscore what you are saying.

View each student as an individual and make an effort to
understand personal problems.

Work at building respect between student and teacher. Talk at
a level which the students can understand.

Use language that the student can understand and use in self-
expression.

Restrict yourself to constructive criticjsm.

Tell the students, in detail, exactly what is expected of them
and how they will be able to meet these responsibilities.
Let them know where they stand regarding their responsibilities.

Treat all efforts with respect.

Pay attention to the slow students or those who cannot keep up.

Commend all students for good work, giving praise and encourage-
ment and showing real interest in accomplishments and progress.

Encourage student initiative, originality, and independence.
Encourage appreciation for the abilities of other individuals.
Encourage divergent thinking.

Promote a realization of self-worth.

Be alert for any opportunity to praise the student.

Encourage students to express their own opinions.

Provide a success oriented program. Strive to maintain learning
situations in which students will succeed and experience
personal satisfaction.

Keep the student aware of progress at all times and provide
reasons to succeed.
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Practices to Avoid

. Do not be irritated by symptoms of lack of interest, tension,
discouragement or mild disorder which diminish as the students
are given learning activities that are appropriate to their -
capacities, abilities, and interests.

. Do not criticize a student in the presence of peers.

. Do not be condescending or patronizing.

. Do not judge by middle-ciass standards or impose your individual
values on students.

. Do not be narrow minded or biased.

. Do not be authoritarian.

. Do not subject the students to changes without advanced notijce.
. Do not expect consistent progress toward more acceptable standard
social behavior. Environmental Influences will precipitate

regressions in behavior.

. Do not be afraid to admit your own mistakes.

. Do not expect to reach every student.

. Do not let your own problems get in the way of good discipline.

- Do not back yourself or a student in a corner. Always leave a
way out.

. Do not take slight irregularities of conduct too seriously.

- Do not limit the class to one type of classroom procedure.

. Do not give the student meaningless tasks from which little
progress in learning can be expected.

. Do not attach permanent importance to initial expressions of
student hostility and/or indifference which may be a student
""front" for mistrustfulness or insecurity.

- Do not, in conversations, correct student's speech or manner
of speech, especially in the presence of others.

- Do not measure achievement in terms of only grades.

. Do not compare students with each other.

. Do not threaten or argue with a student in class. )

- Do not be sarcastic or critical. Pralse the student for
accomplishments,

. Do not use words which reflect hostility, sharpness, suspicion,
apathy, or disrespect.

- Do not be overly familiar, rude, sarcastic, or unfriendly.

Do not do things that you do not want the student to do. Use

integrity and honesty. BE A GOOD MODEL!
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10.

NOTES

Communications with Ruth Slomer and Donna Wright of the Diagnostic Center
at Aims Coummunity College, Greeley, Colorado, contributed greatly to this
chapter.

nt

National Commission on Resources for Youth, Youth Tutoring Youth Projects.

lFrank Riessman, Helping the Disadvantaged Pupil to Learn More Easily.

(Prentice-Hall, Inc., Englewood Cliffs, New Jersey, 1966).

Programs for the Disadvantaged and Handicapped, North Carolina State
Department of Public Instruction, Division of Occupational Education,
(Raleigh, North Carolina, 1974).

A portion of this section is based on: Claire Olson Szoke, To Serve Those
Who Are Handicapped (Champaign, I11inois: Technical Education Research

Centers/Midwest, 1973).

Aids and Appliances, 18th ed., American Foundation For The Blind (New York,
1973 'list of specialized tools').

Robert R. Farrald and Richard G. Schamber, Handbook 1: A Mainstream Approach
to Identification, Assessment, and Amelioration of Learning Disabilities

(Sioux Falls, South Dakota: ADAPT Press, Inc., 1973), p. 131.

Claire Olson Szoke, To Serve Those Who Are Handicapped (Champaign, l1linois:
Technical Education Research Centers/Midwest, 1973).

For details on recommended modified home economics equipment for the
handicapped see: Elizabeth May, E. R. Neva, E. M. Boettke, Homemaking
for the Handicapped (New York: Dodd, Mead, 1967).

And Helen E. McCullough and Mary Farnham, Kitchens for Women in Wheelchairs:
Circular 841 (Urbana: University of I11inois, Extension Service in Agri-
culture and Home Economics, 1961).

Programs for the Disadvantaged and Handicapped, pp. 3-9.
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Instructional materials must be matched to the unique learning characteristics
of the student . . . the judgment of appropriateness of instructional materials
rests with the teacher who examines, evaluates, and selects on the basis of
meeting specifie, well-defined instructional needs of individual youngsters.

Robert Farrald
Richard Schamber
Obtaining instructional material for students with special needs can be
approached from two directions: (1) modifying existing materials and
(2) acquiring materials which have been designed specifically for use by

students with special needs.

Modification of Existing Materials

Frequently, regular curriculum materials for occupational information and
vocational skill preparation classes can be adapted for students manifesting
various handicapping conditions.] Such materials are particularly useful for
regular vocational teachers who have classes consisting of both "regular" and
special needs students. Adaptations might include:

(1) Brailled, thermo-formed or large print versions of regular material.

(2) Written versions of taped material.

(3) Taped versions of written material. This would be beneficial to
any students who have reading problems .:d who can comprehend
better if material is presented in oral rather than written form.

(4) Simplified versions of regular instructional material using simple
vocabulary and sentence structure, step-by-step progression of
instructions, and frequent uée of simple diagrams.

(5) Preparation of a vocabulary list of essential vocational terms
necessary for mastery of a particular course, written at a very
basic reading level. This glossary could be used by the student
both in the vocational class and in English or other academic
classes,

Instructional Materials for Students with Special Needs2

In addition to the adaptation of already existing materials, many
vocationally oriented instructional materials for students with special
needs have been developed. It is beyond the capability of this publication

to provide a complete and appropriate listing of vocational materials which
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are available for use with special needs students. Therefore, this section
is an attempt to provide a sampling of useful material which is available to
teachers.

The following list has been compiled from a variety of sources. A
brief description of the materials and the source are included. Teachers
should contact the source to secure information on price and availability of
materials. It is suggested that all materials be examined prior to purchase.
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TITLE: Job Corps Occupational Training Guide, 1973

RELEVANT TO:

CORPORATE AUTHOR: Job Corps.

A1l Occupational Areas.

COMMENT: This Guidebook contains a complete reference set of Occupational

Training Guides developed within the Department of Labor Job Corps
training program. Each Training Guide reflects minimum job entry-level
requirements as well as the latest state-of-the art technology of the
specific occupation. Each Guide states the minimum amount and type of
training that an individual must accomplish to become employable at
minimum entry-levels in a specific occupation. Each Guide serves five
primary purposes:

1.

To state the general Obcupﬁtional Tasks necessary for a person
to successfully perform at entry level in the occupational area.
To state the general Education and Technical Knowledge that a
person must know to successfully accomplish the occupational
tasks.

To state the general Job Physical Profile requirements related
to the occupational area.

To state the Attitudes and Professional Ethics necessary for
each individual to develop to become an entry level employee.
To indicate the Proficiency Level the individual must reach in
each training element to meet minimum job entry level require-
ments. Each training element was derived and developed from
the Dictionary of Occupational Titles, D.0.T., Supplements,
Occupational Outlook Handbooks, Handbook of Analyaing Jobs,
and other Career Guidebooks prepared by the U. S. Department
of Labor.
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Aruitoxt provided by Eic:

—

The {ollowing is an excerpt from the Job Corps Occupational Training Guide.

It is the training guide for an Automobile Front End Person, as it appears in

the Guidebook. Teachers can send for the training guide for a particular occu-

pation by referring to the identification number which appears in the Alphabetical

Index on pages 56-57 of this handbook.

SOURCE: Job Corps, Development Division Manpower Administration, U. S. Department
of Labor, 1711 18th Street, N. W., Washington, D. C. 20210.

ATTITUDZS AND PROFESSIONAL ITHICS

Deparcment of Lober Ocewpationsl Training Ouide 440.10¢
Vaeehiagtea, 2. C. Jamusry, 1973 ‘:r c-d: 620.201

1. Dessastress correct safsty practices en the Job
2. Matatais oppropriote parsenal hygisne end appearance

AUTOMOSILE FRONT BND waM
- 3. Arcive om the Job om time

TRAINING SEaexTS 4. o on the Job every day
. 3. Perferm werk of comsistently goed quality
L. Apply sefety procautions for shep practices and firsc aid s tien satively vith fellev verkers
procedurss 7. Treat sthere ceuctesusly
2. Sslect and wear appropriate clothing sad safety equipment O, Werk with evea téwpersment
3. Cless and maiateis verk ares free of o1l aad groase 9. Accept cemstructive criticiem
Gesersl 10. Pellew fastructions williagly

4. Use ond care for all sutemotive shep hand teels, werk aquipmeat 1. Daal well with supervieien
3. Use toole amé wessuresent devices te teet osd adjvet freet emde 12. Villiugly verk usususl achedules vhee required
§. Salect aad use vericus fastesers commen ta sutemacive Tespir 13. Mandle propristary infermaties discraetly; respect ceafideaces

7. Uas varieus welding squipment 14, Respect worth of oquipment, ¢ovpany asd pareeval preperty
8. Set np sad cpetete ccmmen pewer tools and sachinery

TION AMO 1
9. Raad and futerpret meter, repeir aad parte masuale Buca TECKAICAL KNOWLENCE

10. Koow and usderetand the physical prisciples of retary metiea 1. Catry eut fastructiows furniehed is viittes, eral or
{ogtamms
Chassis and Peer Axle Nousirg Assembly Sarvicing d1oge tic forn

2 €4 113
tl.  Alfgn vheels, axles, frames, toreisn bare and ateering mechanions §°° ::L':::.’:::::“:"::::.:w"w' specitic

of autemotive vehiclea

3. Maka issle
12. Orive sutomotive vahicle seto vhesl slipmsest rock and tost . ”A:::::::: calculations, facluding fractiess, dec

vehicle for faulty vhesl al{gament
4. Read manusle sad veite roperte, ueing preper semtasce structurs

$. Pase vritten end manual driving eperater®s sxaminstien

13. Strefghtes axle aad steeciag red

14, Adfust ehims, tin rods amd Jolning pins te eligs wheels

15. Select and uss hend toole te £1¢t ond fnstall nev patte JOB PYSICAL PROFILE

16, Tlice vhasl en belancing machine sad balence vharsls 1. Able o0 1ift 20 1ba. saxinua; carry edfects up ce 10 1bs.;

17, 1satall shock sbheorbers velk or stand ceatismucualy

. t od
18. Streighten frase uefog hydrsulic jack, chassie alig2er and 2. A.\)ll: :: ::: 5:25'::3::‘:;"{.‘;. t:.o ':::oh". h{f:’.lf. ‘“w'ﬁ:.l cravl
acetylene torch
. 3. Able to see doth near asd far end te function off{iciently in
19, Compiete teat ropart sheets depth parcoption, vieten (1elé, eccommedation snd coler visics

0. Road test sehicle 4, Verk imdeere, protected fres weather conditions

58~ .
e




OCCUPATIONAL TRAINING GUIDE

Alphabetical Index

Gacupatisnal Tralning Cuide Yitle i’::.?;‘ Osoupitionsl Trafaing Cuide Mile 1‘“:.2:?
Ascovating Clark 440,103 Coonstaiopist ' el
Alr Conditioniag leatsller 440.79 Covasaler Afda 440,10
Aty Conditioning & Refrigerstion Mechanic 440,78 Coumter Vorker (Foed) 440,126
Autenebile Bedy Repairmss 440,80 Credit Clexk . 4404131
A bils Iagime Overhaul Specialiat 440,107 Derk Reew Asntetant 440,132
Autemebile Troemt Ind Maa 440.108 Bay Cire Alén 440,134
Mntemebile Perta Clerk 440,70 Day Varker, Dessetic : 440,138
Autemetive Services Repairaen 440,82 Demtal Asafutent 440,134
Antonobile Transmissisn Mechemic 440,109 Dental Ryglaaisat 440,137
Autensbile Tume-up Naa 440,110 Deatal Laberatery Asaietsat 440.138
Autemetive Machanic's Malper 440.81 ese]l Nacharic 440,13
Autenotive Peinter & Refinisher 440,106 atery Alde 440,340
Baker 440,69 Plopensery Clork 440,341
Barber . 440,111 "rattenss . 440,72
Bindery Werker . © A40.112 Buplisating Machine Operater 440,73
Beokkasper 440,113 Slectrical Applisnce Repairwsn 440,63
Boskkeepiag Hachina Operatar 440,114 Slestricisn 440,60
Beick & Stens Masen 440,83 Rlectreencephelograph Techaicien Alde 440,143
Building Matatanancs ~ 40,99 Blectrocardiograph Techmicion Alde 440,146
Bue Line Servar (Food) 440.113 Slectrenic Assembler 440,08
Businase Pregremmer 440,133 Slactrenic Assesbly Imspecter 440,142
Catateria Foec Vosher “ean | Slectrentc solderer 440,143
Caleuloting Mechine Opevster 44,93 Eleseatary Cara ifds 440144
Carpentar, Construction “e.n Tors Truck & Neavy Lquipsent Rapair 4400
Cashier 446,116 Tile Clerk . 440,247
Cashier-Chocker 0,117 Tleviat Asaisteat 440,90
Censat Masen 440.83 Toztlift Operatec 440,74
Central Office Operater &40.118 Furaacs Repeirman 440,73
Certified Laberatery asetistant 440.119 Puraiture Uphelatarer 440.91
Cleri~Typist 440,86 GCas Applissce Repair 440,71
Computer Operatet 440,128 Geraral AMduinfatiative Clerk 442,148
Cook 0.97 " Gemersl Clark 440,149
Cosk Appreatice do.122 Weavy Bquipmest Crane Operater 440,150
Cook Ualper 440.123 Nssvy Zquipeant Larthmeving Opsrater 440,181
Cook, Kitchen Nelper 440,124 Resvy Zqulpmesat Operator 440,92
Cosk, Shert Order 440,123 Histelngical Techateian 440,152
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Alphabetical Index, Cont'd.

. Occupsticanl Traiadag Guide Tivie 'g,:...,. wmu-.uau:u,

i Neapital Aduittiag Clerk 440,133 Pooduetion Lise Seld
Neopital Heusskeeping Atde 440,158 Production Sester
Bespitel/Muraing Heme Yosd Service Atde 440,154 Poyabdatric Atde
Sespitel Pharwacy Atde 440,133 Aadie & Televisien Repair
Neopital Contxal Supply Merher 440,136 Bedtalegic Tochuologiot
Bospital Traylise Werkar 440,194 Besspricatat
Retel-detel Matd 440.197 Beereetion Therapiet
Illwetrater-Graphic Destgnec 440,103 Rearsstion Tharepy Aide
Iafernetion Clark 440.100 Ragistered Wucon
Inbalstien Therepist Aide 440.159 Sednforeed Plastice Verker
Saypeach Operator 440.93 Betail Salee Cleck
Laberatery Atde 49.121 s y-Stensgraph
Laberntery Techmiciaa M0.100 Servise Statinu Atreadsnt
Landagspe Asefetast 440.62 Shost Matal Werksr
Lowndry Atde 440.180 Snell Appliance Repair
Isuadry Vorker, Machine Prasser 440.61 Suall Cas Bagine Repeir ’
Licemesd Precticel Wurse 440.162 Stenagrepher
Mechintat Nelpar, Machise Shep 440,183 Seenk Clork
Nechine Operator and Sst—«p Man 440.94 Susveyisg Aselstant
Meat Cutter 440.7¢ Toocher Afde
Mest Packager 440.164 1..;5.. Alde, Kemtally Retarded
Medical Asefataat . 440,163 ’- leph A ing Serviee Op
Wedicel Labersteary Asafatest 440,186 Telophene Sperater '
Medical Records Clark “e.167 Trecter~Trailer Truck Driver
Medfcel Sacratary ) 40,168 Teasecribiag Nechine Operater
Melded Plsstice worker 440,169 Trwek Driver, eavy & Light .
Nevoery Scheol atds 440,270 Typler
Bureing Aseistant 440,184 Yending Machine un'tr-
Ocowpatisnsl Therepy Afde 4o.171 Varifier Oparator (Keypwmch)
Offiee Machine Repair 440,96 Video Operator
Olxoet Operater 440,63 Weiter-Vaitrease -
Opereting Reem Tochaiciem 440,109 Verd Clerk
Patater 440.97 Werahsuseman & Matertale Randler
Photelithogragpher 440.173 Walder
Payaical Thesepist Atde 40,174 ¥ig Styltar
P lusber 440.173 X-May Tachaicies Atde

Job Cerpe
Ueat, ¢

40.187

440,176
“e.177

o908

440.178
440.179
440.181
440.108
440.183
440,184
440,68

440,108
40,99

“49.77

440,106
440,64

440.108
440.108
0.9

440.1%0
440.191
4e.172
440,192
440,193
440.120
440,67

440,193
440,196
440.197
440.158
440.101
440.199
440.66

440.102
440,200
440,201
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TITLE: How to Get a Job

CORPORATE AUTHOR: American Visuals Corporation, New York.

RELEVANT TO: Disadvantaged and Handicapped.

COMMENT: Comic-book~1ike materials with title headings such as: YForget the
Hangups,' '"Where to Look for a Job," ‘'Use the Employment Agencies,! '"How

to Follow-Up a Lead,' '"When You Get An Interview."
SOURCE: Colorado Division of Employment, 1210 Sherman Street, Denver, Colorado,
80203, telephone number: 893-2400 or Local Employment Agencies.

TITLE: The Job Scene

CORPORATE AUTHOR: American Visuals Corporation, New York.

RELEVANT T0: Disadvantaged and Handicapped.

COMMENT: Comic-book-1like materials for individual occupations. There is a

booklet for each of the following occupational areas: Health Work, Dairy
Products, Electronics Worker, Motor Transport, Public Utility, Office
Machines, Clerical Work, Drafting, Auto Mechanics, Hotel and Restaurant,
Furniture Making, The Food Field, Retail Sales Work, and Fabricated Plastics.

SOURCE: Colorado Division of’Employment, 1210 Sherman Street, Denver, Colorado,
80203, telephone number: 893-2400 or Local Employmént Agencies.

TITLE: Audio-Visual Catalog, 1970

CORPORATE AUTHOR: Colorado Division of Employment.

RELEVANT TO: Vocational Students.

COMMENT: This is a catalog of films which are available through the Division
of Employment. Films should be requested two weeks ih advance. The

following pages list 16 mm films which are most appropriate for the target
population.

SOURCE: Colorado Division of Employment, 1210 Sherman Street, Denver, Colorado,
80203, telephone number: 893-2400 or Local Employment Agencies.




Audio Visual Catalog 1970, Cont'd
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Audio Visual Catalog 1970, Cont'd.
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TITLE: Catalog of Films, Colorado State Library--Film Service 1974.

CORPORATE AUTHOR:
RELEVANT TO:
COMMENT:

on the established

Various authors.
Disadvantaged/Handicapped Students.

request forms.

Requests for films are honored when they come through locat tlibraries
The following is a list of films which

are available and which are appropriate for the target population.
SOURCE: Colorado State Library Film Service, 1362 Lincoln Street, Denver,

Colorado 80203; telephone number:

892-2171.

ALCONOL ISH

Alcohol
Fifeh Street: Skid Row

SUSINESS ETIQUETTE

Mow to Lose Your Sest Customer
without Really Trying
If an Clephant Answers

OROPOUTS (EDUCATION)

Mike Makes His Mark
No Resson to Stay

DRUGS *

Acld: LSD .

The Answer |s Understanding

Anything for Xlcks

Are Drugs the Answer?

Beyond LSD

Curlous Allce

Darkness, Darkness

A Day In the Death of Donny 8.

A Day with BII1 Cosby

Drug Abuse

Drug Abuse: Everybody's Mangup

Drug Abuse: One Town's Answer

Drugs and the Nervous System

Kalluclinogens

Hooked

Marijuana (BFA 34 min.)

Marljuana {Single Concept Series)

Marljuana: The Great Escape

Narcotics

Rappling

Scag: Heroln

Sedativas

Slow Death

Speedscene: The Problem of
Amphetanine Abuse

Stimulants

Tripping

Up/Downs: Amphatamines and
Sarbltuates

Volat!le Substances

Weed: Marfjuana

What Do Orugs Do?

OQRUCS=-SOCIAL INPLICATIONS

Acld: LS

The Answer Is Understanding
Anything for Kicks

Are Drugs the Answer?

Beyond LSD

Darkness, Darkness

A Day In the Death of Donny 8.
Orug Abuse: Everybody's hanqup
Orug Abuse: One Town's Answer
Hooked

Marijuana (BFA 34 min.)
Narcotlcs

Rapping

Scag: Heroln

Slow Death

EMPLOYNENT
Setting « Job Is a Job
Job Interview
HANDICAPPED
Secky

Early Recognition of Learning Disabllitles

Kavin

Leo Beuerman

Reaching Out -
Stress:
Thay Call Me Names

Visual Perception and & Failure to Learn
What Color Is the Wind?

What o You 0o when You Sea & Blind Person?

HEALTH AND HYGIENE

Cleanliness and Health
Facts about Backs
It's Your Heart

POVERTY

Children Without

Fifth Street: Skid Row
Forgotten American

i'm Here Mow .
Lament of the Reservation
Losing Just the Same

No Hendouts for Mrs. Hedgepeth
The Pride and the Shame
Remedy for a Riot

What Harvest for the Reaper?

PREJUDICES AND ANTIPATHIES

8111 Cosby on Prejudice
The Prejudice Flim
Where Is Prejudlice?

.

PREJUDICES AMD ANTIPATHIES--
AMERICAN [NDIANS

How the West was Won...And Honor Lost
Lament of the Reservation
Treatles Made, Treaties Broken

PREJUDICES ANO ANTIPATHIES--BLACKS

Black and White: Uptight

Black History: Lost, Stolen, or
Strayed

Black Pride:
Kagro

Losing Just the Same

Trumpet for tha Combo

The Emerging American

Parents with Kendicapped Chlldran

PREJUDICES AND ANTIPATHIES~~
MEXICAN AMERICANS

Chlcano
Volce of Ls Raza

SAFETY EOUCATION

Anatomy of an Accldent
Away Wa Go

Before It's Too Late
Oon’t Take Chances
Cirls Bewars

Hot Stuff

HKomen to

Nobody's Victim

Ride One

Slips and fFalls

Some Days You Can't Make a Nlckel
What'll You Do 1f?

UNEMPLOYED

Lament of tha Reservatlon
Only the Beginning
The Pride and the Shame

VOCA’I:IWL GUIDANCE

Anything You Went to be

Cereer Educetion

Challengs of Change (Penn. State)
Englmcrlng...challenqc of the Future
Filing Procedures In Business
Getting a Job is a Job

In & Hedica) Laboratory

It's All Ih a Day's Work

Job Interview

Kay to tha Fyture

Miner

Nobody Knows Everything
Salcmnshlp: Career Opportunities
You and the Asrospace Future

VOLUNTEER WORKERS

No Man Is an Islang
The Volunteer Story

WORK
Night People's Day

Q
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Catalog 1975, Special Education Materials for the Disadvantaged and

TITLE:

Slow Learners--Adult Basic Education Materials
CORPORATE AUTHOR: Frank E. Richards Publishing Co., Inc.
RELEVANT T0: Disadvantaged and Handicapped Students.
COMMENT: It is suggested that the teacher request a free copy of the 1975

catalog which provides an overview and description of appropriate

Q

E
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materials.

SOURCE:

Liverpool, New York

The following are excerpts from the catalog.
Frank E. Richards Publishing €o., Inc., 324 First Street,
13088.

PRE-VOTIONAL
& VOUTIONAL

EXAMINATION COPIES SENT ON REOUEST

1 Want A Job*

{Now Editiant P3s1,31 Content Getting a
b = Getting My Social Secunty Cad
=Firdg Oul Aboul Jobs ~ Appiysng
® Job ~ Having 3a Inter vy =~
::lh. 8 Week Peimil - Keepeng My

Ahes: Magaet W, Huodsen, Ann A,
Woeves (Majer)

Qrder No, 148 Faper Cover $1.80
1 WANT A y0B
TRANSPARENCIES
Order No. 191 $28.00

On The Job*

A wquel 1o | Wint A Joy, Partiad
Contenl Bong 3 Succenstut Vorkes =
Getting Ready 18 Go 1e otk = Diessing
for ‘Aerk = Ocing 3 Geod Sob = Song
Retoble = Maxing  Mistanes = Koepuy
Safe M week.

Authors® Margarat W, Hudson, Ann A,
Neaver tMajor)

Qrdes Ne, 157  Paper Cover $1.90

Getting Ready For Pay Day* -
{3 vooks}
B0tk 1 = Checching Acceumis, Partist
Content: How | Rhane My Money =
WAL 11 3 84nk = Upcnirg ¢ Checking
Account = Writing Chocks = Keepng 3
Hetor® = Endorsing 3 Check,
Ovdor No. 126 Paper Cover $1.%0
Boek 2~ Sumigt  Accoumts. Panat
Content  Spending My wy -
OPoning 3 Savings AccBunl = Alining 3
Otpent ~ Takng Aleney Out of My
Acedurt ~ Finding the Tersl of Aly
Srwngs = Letng My Menty Vierx lor
Me,

Order No, 127 Papes Covar $1.%0
Beek I - Plunmag ANM. Puual
Centent. Pay Osy ~ My Budger = The

Themss Meonty, Mandging E
£duc 104 Pt '

Auvthos of Rewsed €d.1.0n° E1%een L. Corcor

Avthar:
A

Ths Getting Along Series of Skills*

Forr EHectrve Weorqbeoka steeinng atrvit 43 v Reading, Speiling and Asnhmenc.

Eoty Way (e Plan — Taking Cae of My

e, Sprcal Educatron Department,

Neods = Malung Out & SBugget
Avithorss Macgret W. Hudion, Ann A,
Woaver IMno0)

Order No. 128 Pazes Cover 3123

Avihor Benad Schaewer. Chaoman,
Otor of Special Education Unmodait
Pudtic Schaers. Unsnagte, N Y

A compienentne workisal developed
S0ecally for Ihe Young Aduit getting
1003y @ #ATer INE Dubineit werld Alter
Nudy, the DO 15 Utiqned 10 Be relain
o3 DY the seausr 41 3 saurce O LZecidl
nlermaen 1310 . Skh A sl o
feeoge Denelils, Wi weunity, umens
methods ol sulery pavment, PiyioW
Geducliont, Tederd) scome 108 2l 1N
13

Order Ne, 120 pypes Cover L5

Vol AFTER SCHOOL IS OUT Order Ne 121 $1.7%
Vel Il - AL LOOXS FOR A JOB O«der No. 122 $1.75
Vet lit = A JOB AT LAST Ocdre No. 123 $1.7%
Vel tV = MONEY IN THE POCKET Oroer No, 124 $1.75
Velv - FHOM TIRES TO TEETH Order No, 125 $1.75

- -4
Getting And Holding A Job* Mack Works In A

Clothing Faztory*®

TEEN-AGERS AT WORK®
Auther: Yverte Osgin

AN nlieduilion 10 & work Mudy seo-
¥IM A varwty F inslUCr@nal misreraty
0 Ergiih, Arithmenc 274t Sec.al Studis
MAES LS MOre Thun qust 4 tyv«< ;o0
QORNIMNEN wOrkDOOR  Aulhor  Yycrte
Degin, Coordinator, Specuat Educaten
Oepariment, Hempitesd Hoh Screcy,
Hemptic,d, New Yo

Partuat Content Weiking sn Ine Schoet
Catarerd ~ A Gas S1aten Allenaant =
Banery Weik = Tor - A Supermariet
Helper = Vers Hetus to Mane Ooughnuls

Author  Bomamin Puich = Teacher v

£oecal  Educaton, New Yora Ciy 'AGSM”M Clerk's 80« ronadat
Sehools Teoy Gorts « Workers* poiday

The uory o Macks eroenence atre] OO No. 164 Paser Coves $1.75
ung Kh30t He Tunds ook

N garmentl wuutity and ledras the Ay

pradiems laced tiy e empioyres 30 Jobs From A Yo "2
EAtHUY R 3Ad IR wjutMEnls W mert | At Yyers Dogin  Cuoranaror

o) inim N
Otder Ho 190 2aper Cover $1.75,

[99ecil Educatcn Drostiment riean
Mot Hagr Screel, Henpitred  tew
York Author Suecwt Cuss wiveterty

A gavmcaly sltuiliated wOMleel ue
WPNRS (8 shmulate ity e, and
Bmdsise e ool metn, 8w
vairly of @ccupat ong whily GceelOpry
DR 100y COm, i ehens.on shaliy

Order No. 147 Paper Cover s\rs




Catalog 1975, Cont'd.
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SCCIAL ADJUSTVENT

EXAMINATION COPIES SLNT ON REQUEST

Family Life*

Two social adjustment 1extbooks Dropared 101 use with the EMR students i their

Last yoar of years 1 xhool.

Book 1 - Partiat Content: Wedding Beils ~
twre — Budgeting — An Accdent — Oyt of W
Breaking & Hotit = Sue’s Mother-in-Law - Adult Educstion = Keeping Up With the
Langs = Vacation = Neghtrors — Bringing Up the Chikdren — Review of New Words,
Soek 2- A sequel 10 FAMILY LIFE, Book | = partial Content; Allowences -
Kathy = Adult Education = The Wallet ~ Baby Sitting ~ Trouble wnuh Reading
= Temper = Insurance = Mary Jane — Geing Places — Gaing Stexdy — A New Job —
Late Every Nught - Advice =~ Working at Heme — Kathy's Trip = Happy Annwer.

sy — C1213 discussion Sections.

Both Book 1 and Book 2 have extensive practice or workbook materials avatable

Work For Everyons®
Author. Helen Provo
futieator. Arthur Lange

A vocatonal workiext 1nwhich fourteen
YOURG Xtults Gucuts their waperiences in
obtaining employment and deereptions
of thew jobs. Exercises and (ests.

Order No. 189 Paper Cover $1.75

Finding an Apartment — Buying Furni.
ork — A Job and 3 Surprise - Moving -

Manners
A s0cial adjustment workbook dewgned

with them, lor use with speciol clagues drating with
Avthor: Helen B, Prevo the  concept . of good muouners ang
considecstion for others,
COrder No. 110 Sook 1 Paper Cover $2.00 Author; Hehen Prevo "
Order No. 111 Viorkbook for Boek 1 Poper Cover $1.50 ‘ y
Orser Mo, 112 ook 2 Paper Cover sz:oo Order Ne. 153 Paper Cover S11$
Ovder No. 113 Woekbeok for Book 2 Paper Cover $1.50
Orsder Ne, 154 Teachar's Key 3125
You All About The Hall Family*

YOU 11 2 Nardbound social adjustment
textbook writien 1o help youn3 peoole
undersiind themzelves, create a Lenter
seif rmage, and  uimprove  thew  sell
Contrel, 03l POl and  atttudes
Theough oral rexting of the text and n
dncuision of ropnes taken from the
teaching, YOU 0 dosgned 30 thot alt
members of the class, non readers and
love-level readers 81 well, can 1ake part.
The nonreadens and low level realers
€anal10 do aN of the workbook exercises
ercept the word recogmition pages.
Partial Content* \vnat s Personality?
=~ How Do You Get Your Persanshity? ~
Can You Change Your Personatity?
=~ Growing Up ~ Yeur Body - Your
Thinking = Your Emotions — Your
Conscwnce = Your Sense of Humor «
Faing  Your Problem = Thinking ot
Tivouyh « Tatking ot Over = What Are
You Like? = How Do You Look? -
How Do You Talk? ~ How Do You
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NOTES

Claire Olson Szoke, To Serve Those Who Are Handicapped (Champaign,
Technical Education Research Centers/Midwest, 1973).

The following publication was.particularly useful in this area:
Douglas C. Towne and Sydney Wallace, Vocational Instructional
Materials for Students With Special Needs {Portland, Oregon:
Northwest Regional Educational Laboratory, 1972).
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Explanation

Procedures

Individual Prescriptive Education is an approach which
involves the total educational system to help identify and diag-
nose a student's needs, then to prescribe and implement a plan

tailored to meet that individualls needs.]

IPE is a program centered on the student who is failing
because of disadvantages and/or handicaps. The program's objec-
tives are designed to overcome the effects of those handicaps and
to enable the student to experience success. It is this focus on
individual success, rather than movement through a standardized
program, which makes IPE the next logical step in attempting to
eliminate the failure syndrome of the disadvantaged and handicapped.

The program is extremely flexible and effective in facili-
tating a student's progress both in attaining necessary salable

skills and in developing a positive and productive sel f-concept.

(1) Identification of students who are not succeeding in
the regular vocational program as a result of disadvantages and/or
handicaps. The classification of the disadvantaged/handicapped
are discussed in Chapter | of this handbook. However, additional
ldentifiable traits may be added.

(2) Diagnosis of students who fit into one or more of
the categories used for identification. Determine the need to
develop an individual prescription for assisting the student to
succeed vocationally and to leave school with a salable skill.

Set up a diagnostic team if the need for one is determined
by one or more staff members. The purpose of the team is to
develop a prescription consistent with the needs of that individual.

The selection of team members will vary with the vocational
objectives of the‘ngdents. Members might include: counselor,
vocational/academic teachers, principal, social worker, emplover,
parent, or peer. The student is an essential member of the team.

The size of the team will vary. It is suggested that the

size be limited to 3-5 members for maximum effectiveness.




The responsibilities vary according to tha program which
the team initiates. To develop the prescription, the team
members might:

. Test the student.

. Make home visits.

. Observe the student.

. Visit on-the-job-training sites.

. Study school records.

- Visit with anyone who may be close to the student
(pastor, employer, peer, etc.).

The student should always be aware of the ongoing activities
of the team.

(3) Pregeription for the individual student is the next
step. After the team is organized, the members wiil begin to
develop ‘a prescription which could include:

. Modification of curriculum,

- Modification of schedule.

. Use of an advocate.

. Utilization of outside communi ty agencies.
- Counseling student and/or parents.

. Tutorial services.

« Homebound study.

. Cooperative program.

. Vocatlional training beyond that already available.
. Independent study.

. Extra curricular activities.

The diagnostic team will select one or more of the methods
outlined or others which may be worthwhile. It is essential that
school personnel who are directly involved with the student be
aware of the prescription and be involved in its implementation.
The student wi-ll also be involved and be allowed to accept or
reject the prescription.

(4) Implementation of the program will determine its
success. The plan should have definite short-term objectives
that are realistic to the student's interest and aptitude. The
behavior and performance modifications must be written out and
adhered to.

The diagnostic team will meet periodically to follow
through with the Prescription. It can Procead/ according to the
following plan:

—
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(a) Identification of student.

(b) Establishment of diagnostic team.

(c) Development of prescription.

(d) Implementation of prescription.

(e) Assessment of outcomes. ) |
(f) Re-evaluation of prescription.

(g) Reassessment of outcomes.

(5) Assessment is as important as the prescription.
Changes are often necessary. Success is the objective. Success
should not be defined only as improvement in the student's grades,
but rather as student feelings of success in everything involved.

(6) Re-evaluation of the prescription is necessary for
continual refinement and planning of long range objectives.

Focus on any changes in the student or the program that may
necessitate revision of the original prescription. Success of
the student should be the main consideration.

(7) Reassessment of outcomes is needed to effectively
evaluate the program and the student's success. At this time
the teacher must decide whether to revise, hold, or terminate

the program.

Outcomes As concerned school personnel continue to use this method
of individualization, students with special needs will be served
more realistically. The outcomes should be: lower dropout rates;
improvement in basic communication skills; improvement in student
attitudes; the obtainment of successful vocational skills; and
readiness to become a productive member of the community.

Pre-test and post-test materials should be utilized to

measure the degree of success the student has achieved. Per-
formance tests, personality inventories, and aptitude batteries
may be utilized as pre- and post-test instruments. |If signifi-

. cant changes can be recorded as a result of Individual Prescriptive
Education the likelihood of student success will be strengthened.
In addition, this information improves the accountability of the

particular program.

a~
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NOTES

This chapter was contributed by Ms. Patricia L. Rocco.

The Project Tomorrow publication, How to Implement Individual Prescriptive
Education (Phase Il 1972-73 Report: Colorado State University), developed
by Patricia L. Rocco and Ralph Hunter, details the 'IPE" program.

&

77




—

Aruitoxt provided by Eic:

RIC

HAPTER Vi
CAl. RESOURCES "g

4 3 e 5‘;‘"
whio speaks well lhmks;well he who speqks 5 3
hily thinks bidly, he who-does riot spéakdoes
ot thipk and there/ore is educanonafly unfit,

i LN ‘
X : Wa}o;:q*fd G ‘Rey:%olds'
Icqlm D. Davis




Educators must be able to tap all available resources to serve the special
needs student population. This includes utilizing people in the community who
have special skills and interests and who may volunteer to share them with needy
youngsters. Help from these people may be in the form of tutorial services,
apprenticeship projects, classroom assistance, etc. Community people are a
resource that should not be overlooked.

Many agencies provide services for the disadvantaged and handicapped.
Charts of local, state, and national agencies--and their primary services=-
appear in this chapter. These charts are designed to assist the teacher in
utilizing the services of the various agencies to help meet the needs of the
Student.

Agencies which cover the areas of Employment, Law, Finances, Personal
Needs, Special Interests, and Health are included. Their functions and services
are described. There is some overlapping in services among agencies and the
most appropriate one for handling a specific problem may be determined by making
the contact. Not every agency, depending upon the case load in the particular
region, provides all of the services listed.

Additional Agencies may be available in different regions, and would
certainly be worthy of exploration. Many agencies can provide information
for the diagnostic team in their effort to prescribe and implement a program
suitable for the individual disadvantaged and handicapped student. Some will
send representatives to the schools, upon request, to discuss their services.
Teachers are encouraged to explore these facilities. They are valuable re-

sources for meeting the special needs of students.
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Additional organizations and agencies which might be contacted for

services for the disadvantaged and handicapped are:

Federal Agencies (State and Local Offices)

lmmigration and Naturalization Model Cities
Services Job Corps

Social Security Administration National Youth Corps

Manpower Development and Training Community Action Program
Administration JOBS--National Alliance of Businessmen

Educational Community Groups (Public and Private)

Compensatory Education Dropout prevention

ESEA Title 1 Programs Library services

Parent-Teacher Associations Opportunities Industrialization
Center

Special Interest Groups

National Associztion for the Association of Mexican American
Advancement of Colored People Educators
Congress of Racial Equaljty Indian Tribal Councils

Services Employment Redevelopment American Indian Education Assoclation

State Agencies (Local Offices)

Governor's Committee for the State Agency for the Blind
Employment of the Handicapped State Agency for the Deaf

Private Non-Profit Organizations

Mental Retardation Associations Crippled Children's Society
Associations for the Blind Goodwill Industries
Associations for the Deaf
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Evaluation of a student should be an ongoing process, taking into account
the student's progress, adjustments, and changing needs at school and at work
stations. Continuous vocational assessment should be done, evaluating the
individual's vocational aptitudes and Interests, and work behavior. Grades,
performance sheets, anecdotal records, and observations and recommendations
from teachers, counselors, and employers should be considered.

Periodic evaluation is a natural outgrowth of the "individual Student
Needs Profile' (Appendix B) if the form is used for initially assessing the
individual's needs. Meetings with the diagnostic team and the student should
be held regularly to evaluate the student's on-going satisfaction and progress
with the prescription éhd to modify the prescription where necessary. The
pupil's progress toward achieving the performance objectives, as formulated on
the Profile Sheet (Part 3), should be one of the subjects of these periodic
evaluations and of the final evaluation.

The final evaluation would occur after the student has received the
services, modifications, or programs which were prescribed by the teacher or by
the diagnostic team. If a teacher designed pre-test was administered when the
prescription was developed, then a post-test would provide an objective measure
of student progress. Counselor reports, teacher input, etc. would also contain
essential information regarding student growth in the areas of psychological
and social development, particularly as they relate to employability.

Ultimately, the administration should conduct a study on the individuals
who have received special assistance through some of the methods outlined in
this handbook.‘ This follow-up study should answer the following questions:

(1) Has the dropout rate among the disadvantaged and handicapped pupils

decreased with the implementation of special services?

(2) Has the employment rate of the target group increased with the

implementation of special services?

(3) Has the rate of absenteeism decreased with the implementation of

special services?

In addition, job placement should have a follow-up procedure which includes
an assessment of job adjustment (satisfaction, wages, training, opportunities).
I't should also include feedback concerning problems in bridging the gap between
preparing for the job and actually working on it.

Evaluation, if gffectively utilized, will provide vital information for
modifying procedures, programs, and services to more completely meet the needs

of the disadvantaged and handicapped student population,
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“ BIBLIOGRAPHY OF PROFESSIONAL REFERENCES

The following bibliography provides the teacher of disadvantaged and
handicapped students with an overview of professional books in those areas.
It is divided into 5 sections. The books are categorized according to their
major emphases, although in many cases the contents overlap. The topics are:
Disadvantaged, Handicapped, Handicapped-Learning Disabled, Vocational Education,
and General.

An asterisk (*) is used to indicate material which is particularly
practical and useful.
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Company, Inc., (963.
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GUIDE TO APPENDICES

The sample forms in the appendices are intended to serve as guides and
accountability records for teachers in identifying disadvantaged and handicapped
students, assessing their needs, and providing services for them. Teachers are
encouraged to alter the forms where necessary or to develop new ones which would

better suit their needs.

APPENDIX A

Identification Sheet for Disadvantaged Students
Referral Sheet for Handicapped Students
Vocational Class Data Sheet on Djsadvantaged and Handicapped

APPENDIX B

Individual Student Needs Profile Sheet
Sample Student Needs Profile Sheet

List of Suggested Services or Modifications for Meeting the Needs of
Disadvantaged and Handicapped Students
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APPENDIX A

IDENTIFICATION SHEET FOR DISADVANTAGED STUDENTS
(FOR TEACHER USE)

STUDENT NAME SOCIAL SECURITY #
AGE SEX GRADE DATE
VOCATIONAL STUDIES AREA

TEACHER

Disadvantaged Students

Identify the student according to one or more of the following effects
of disadvantages which interfere with the accomplishment of vocatlonal

objectives:

A. Academically Disadvantaged

1. Language (spnaking/comprehension) deficiency.
2. Reading and/or writing deficiency. -
3. Computational deficiency.

L, General educational deficiency {poor attendance, dropout,
potential dropout, lack of parental support and guidance,
low achievement scores).

B. Socioeconomically Disadvantaged

5. Hostile or defiant attitude.

6. Passive or apathetic attitude.

C. Economically Disadvantaged

7. Needs economic assistance to succeed.

D. Other Remediable Effects

8. Lacks proficiency in manual dexterity required for success
in the vocational studies area.




REFERRAL SHEET FOR HANDICAPPED STUDENTS
(FOR TEACHER USE)

STUDENT NAME SOCIAL SECURITY #
AGE SEX GRADE DATE
VOCATIONAL STUDIES AREA

TEACHER

Handicapped Students

Refer the student according to the following categories of handicaps which
prevent the pupil from accomplishing his/her vocational objectives.
Diagnosis and classification are to be done by qualified professional

_ persons (school nurse, psychologist) if not already done for special

education purposes.

1. Mentally Retarded

(Rate of intellectual development is significantly less than
the normal rate and their potential for academic achievement
is estimated to be markedly less than that expected of persons
with a normal rate of intellectual development’)

2. Learning Disabled

(Disorder in one or more basic psychological processes involved
in understanding or using spoken or written language. These
processes may be manifested in disorders of listening, thinking,
talking, reading, writing, spelling, or simple computing. The
term includes conditions which have been referred to as per-
ceptual handicaps, brain injury, minimal brain dysfunction,
dyslexia, development asphasis, etc.)

3. Seriously Emotionally Disturbed

(Individuals with this handicap suffer from psychiatric dis-
turbances which limit their ability to govern their own behavior.
These disturbances are of such a nature and severity as to require
one or more special educational or other type of services.)

4, - Orthopedically Handicapped

(These individuals have a limited ability in self-mobility,
sitting in a classroom and/or using materials or equipment
for learning because of muscular, skeletal, or neuro-muscular
impairment.)

5. Visually Handicapped

—_———

(These individuals are severely limited in their ability to
see.)
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Hearing Impaired

(Have a sense of hearing that is inadequate for success in the
learning situation.)

Speech Impaired

(Have speech patterns that differ from the normal to an extent
which is noticeable. Some speech disorders are articulatory,
vocal, stuttering, delayed speech, and speech disorders ‘
associated with cleft palate, hearing impairment, or cerebral

palsy.)

Other Health Impaired

(Have limited strength, vitality, and alertness because of
chronic health problems such as heart conditions, tuberculosis,
rheumatic fever, nephritis, infectious hepatitis, infectious
mononucleosis, asthma, hemophilia, epilepsy, leukemia, diabetes,
and other illnesses.)

Multi-Handicapped

(Have a combination of handicapping conditions, each of which
must be considered in planning programs or program modification.
Check off the individual handicaps as stated above.)
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APPENDIX B Worksheet for

Teachers and
INDIVIDUAL STUDENT NEEDS RROFILE SHEET Diagnostic Team

(FOR TEACHER USE)

’

Student Name

Age Sex Grade Date

Vocational Studies Area

Vocational teacher

1. Statement of Student's Learning Problem:(identified through
records, teacher observation, student attitude, academic
development, etc.)

2. How the learning problem is contributing to the student's
lack of success in the Vocational Program:

3. Needs of student stated in terms of short term performance
objectives.*

L. How the needs were determined: (pre-test, counselor reports)

5. Services, modifications or programs prescribed to meet the student's
needs : %%

6. Diagnostic Team Members and Position:

7. Final Evaluation: (post-test)

* Performance Objectives:
1. What the student needs to know (e.g. needs to...)
2. How the student will acquire that knowledge
3. When the student is expected to achieve the objective

%i See attached list of suggested services and modifications.
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Sample

APPENDIX B

INDIVIDUAL STUDENT NEEDS PROFILE
(FOR TEACHER USE)

Student Name

Age 18 Sex F Grade__ 12th_ Date

Vocational Studies Area Business

Vocational teacher Referred by Business Math Teacher

1. Statement of Student's Learning Problems. (identified through
records, teacher observation, student attitude, academic -
development, etc.): a) academically disadvantaged--inadequate
computational skills, insufficient understanding of mathemati-
cal terminology. b) Problem with eyes--they don't seem to
move together. c) Extremely tense.

2. How the learning problem is contributing to the student's
lack of success in the Vocational Program: a) Difficulty with
math is a barrier to success in the business math class.
b) Has difficulty taking notes from the blackboard. c) Tenses
up on tests and writes the wrong answer. She becomes extremely
tense when working on something for any length of time and is
unable to perform.

3. Needs of student stated in terms of short term performance
objectives. a) Needs to be able to understand and compute the
following types of business math problems: basic mathematical
operations; bank reconciliations; percentages; algebraic oper-
ations; notes and interest; inventory depreciation. b) Needs
to relax and release tension.

k. How the needs were determined: (pre-test, counselor reports)
Teacher recommendations (teacher prepared pre-test). Counselor
reports based on testing.

5. Services, modifications or programs prescribed to meet the stu-
dent's needs. a) Get tutor to help with business math problems
described in part (3). b) Pair with another student to make
earbon coptes of blackboard notes. e) Provide oral tests instead
of written, whenever possible. d) Refer for eye examination.
e} Allow her to do work in short periods of time to relax and
walk around in between to prevent and release any build up of
tension.

6. Diagnostic Team Members and Position: Business Math Instructor;
Vocational Coordinator; Student; Counselor; Tutor.

7. Final Evaluation: (post-test) Teacher prepared post-test in
Business Math.
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|
LIST OF SUGGESTED SERVICES OR MODIFICATIONS FOR MEETING THE NEEDS OF |
DISADVANTAGED AND HANDICAPPED STUDENTS* 1

|

\

|

Curriculum Modification

bilingual instruction bicultural orientation
remedial reading |

Schedule Changes

teachers - classes longer (shorter) classes
homebound instruction extension (shortening) of school day
longer total time for course discussion periods

completion peer instruction
drop a class--double up in another mini-courses of single skill
programs conducted in cocoperation development

with business and industry

Use of Community Classroom Aides

tutors teacher aides

paraprofessionals volunteers
Counsel ing

guldance family counseling

job placement and follow-up

Facilities and Equipment

special lighting sound amplification devices
modifications of desks, work - audio-visual aides (cassettes,
benches, equipment films)

mobile units, workshops (especially
in rural areas with limited
facilities)

Instructional Materials

individualized instructional packages printed rather than verbal instruc~

materials in Braille tions

large print materials simplified instruction guides and
manuals

*The examples listed above should not limit local personnel in their planning.
Local needs may be met by specific and unique services not found on any list.




